DOCUMENT RESUME

“BD127 735 L : _ BC 099 961
,AUTHOR Pefley, Diana; Swmith, Hal .
< TITLE It's Monday Morning: A History of Twenty-Seven
g o Handicapped Childrern's Early Education Projects.
INSTITUTION North Carolina Univ., Chapel Hill. Technical
Assistance Development System. ]
SPONS AGENCY Bureau of Education for the Handicapped (DHEW/OE),
: Washington, D.C. . .
PUB DATE 76 : .
NOTE 132p.
EDRS PRICE MF-$0.33 HC-$7.35 Plus Postage.
DESCRIPTORS Community Programs; *Deaonstration Projects;

- Exceptional Child Education; Federal Progranms;
o *Handicapped Children; *Intervention; *Preschool
T Education; *Program Descriptions ' .
IDENTIFIEES Handicapped Childrens Early Education Projects

ABSTRACT ' : _
Described are -27 projects originally funded by the
Bureau of Education.-for the Handicapped as part of the Handicapped
Children's Early Education Program. An introductory section gives
background information on the principles, beginnings, and activities
of the projects. Provided for each of the project descriptions are
the following: project title, project location, number and type of
children served, a description of the educational program, report of
the project’s evidence of effectiveness, and materials available.
Projects in the following states are described: Colorado, Georgia,
Hawaii, Illinois, Iowa, Maine,. Massachusetts, Michigan, New
Hampshire, New Jersey, New Mexico, New York, North Carolina, North |
© Dakota, Oklahoma,| South Dakota, Texas, O+ah, Virginia, and
- Washington. 2 graph gives information on all the projects in terms of
number of children served-in 1973-74, age runges of those served,
handicaps served, staff ‘members, and test instruments used. A final
section on project impact focuses on the relationships hLetween the
‘\\ projects and the organizations with whom they work, spinoffs of the
. broject to the communities and states, and sources of continued
-~ funding. (DB) : ‘ "

.

e e oo A et ok ook ook ok ook ok ok S ek ook Kol ook ok ook ok ok e s ok ok k3 o o ok ok ok oK ok kKK ok sk ke ok ek oK
* Documents acquired 'by ERIC include many informal unpublished *
* materials not available from other sources. ERIC makes every effort *
* to obtain the best copy available. Nevertheless, items of marginal *
* reproducibility are often encountered and this affects the quality *
* of the microfiche and hardcopy reproductions ERIC makes available *
* via the ERIC Document Reproduction Service (EDRS). "EDRS is not *
* responsible for the quality of the original document. Reprocductions *
* supplied by EDRS are the best that can be made from the original. ¥
B AR AR R KRR AR KK KRR KKK ok Kk R R ook ok koK o ok

™~




(A

CECoSs Fér

T
s

Aruitoxt provided by Eic:

ED127735

US DEPARTMENT OF HEALTH.

EDUCATION & WELFARE

NATIONAL ¢{NSTITUTE OF

EDUCATION '
THIS DOCUMENT HAS bBEEN REPRO-.
OUCED EXACTLY AS RECEIVED F ROM
THE PERSON OR ORGANIZATION ORtGIN:
% 0 ATING T POINTS OF VIEW OR OPINIONS
~ STATED DO NOT NECESSARILY REPRE-
SENTOFFICIAL NATIONAL INSTITUTE OF

EOUCATION POSITION OR POLICY

IT'S MONDAY MORNING

A HISTORY OF TWENTY-SEVEN HANDICAPPED
CHILDREN'S EARLY EDUCATION PROJECTS

coordinated by
Diana Pefley and Hal Smith

CroapatERAL e

vennith W. Goine

Published by the Technical Assistance Development System
’ Chapel Hill

2



<1976 by the Technical Assistance Development System/University of North
Carolina at Chapel Hill

e

Prinited in the United States of Amer-ica

3

g



’

THE FOLLOWINL; PEOPLE FROM:THE FIRST CHANCE NETWORK, BEH, AND
TADS. WORKED IN VARIQUS W/1""5 TO PRODUCE THIS BOOK:

Joy Brown (Las Cruces, New Mexico), Lots idman (Wichita Falls, Texas), Janet Chitwood
{ Alexandria, Virginia), Thomas Clark (Ogdon, Utah), Jane DeWrerd {Washington,, D.C.),
Frances Hale (Cumberland, Maine), Gay Fl:rman (Clovis, New Mexico), Robert Kibler
(Ochlocknee, Georgial, Clarita Kirkpatrick (Morganton, North Carolina), David Lillie (Chapel
Hill. North Carolina), Bertrand Nadeau (Hanover, New Hampshire), Diana Pefley (Denver,
Colorado), Mrs. ]. R. Phillips (Des Moines, lowa), Dérothea R. Quade (Havre, Montanal,
Sherry Raynor (Mason, Michigan), Claire Salant (Commack, New York), Hal Smith
(Ochlocknee. Grorgia), Marguerite Smith (Boston, Massachusetts), Bob Struckenbruck
(Bismarck. North Dakota), Faye Swindle (Athéns, Georgia', Jacqueline Walker (Toppenish,
Wadqufonl Gail . Weaver (Toppenish, Washington), and David Williams (Alexandria,
Virgnua). Development coordinated by Diana Pefley and Hal Smith.

s



.

I rap against tne screen door.

It's locked on the inside.

Ms. Smith is home.

T'he door opens into ninety degree half light.
The fiving room curtains are pulled shut.

Laundry is heaped in the kitchen doorway,
Spilling into the dining room. -
It's Monda, morning: ' -
, Ms. Smith got up at six to see her children

- : . off to school.

" She started on her laundry.

She went back to_bed.

It's \1ond.n morning.

The question is . . .
. Do [ understand this Monday morning?
' Do Iaaderstand the trips to the emergency room
And waiting three hours Friday night wnh a“
child’s injured foot?

. - Do 1 understand cleaning someone else’s house all day. .
_—_— ’ Cooking and dmmrm;, all night . .
into the morning? .
/ . from Touching Base with Parents

by Nancy Cudmore

O
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- BEGINNINGS 1

A disctwmeon of the ongins of this book and information on the kinds of activities
in which the projects are involved

SERVICES 13

. ' Descriptipns of the services offered at each of the twenty-seven projécts,
arranged alphabetically according to state:

Colorado Denven?
Georgia tAthens)
Geoargia (Qchlodknes)
Hawai (Honoluluy *
Mimors (Chicago)
lowa tAnkeny)
lowa (Cedar Rapids)
lowa OMarshalltowns
N Maine (Cumberland)
e Massachusatts (Boston)

© Alichyzan Mason)

New H.-mp-.hxru {(Hanover)

New
New

Nety

Jersev (Glassboro) .

lersey (Newark)
Sevico (Clovis)

New Mevco tlas Cruces) -
"New York ‘Commuack?
North Carolina (Morganton) . :
North Dakota (Bismarch) -
Oklahoma (Oklahoma City) :
South Dakota Mierre)
Tevaw (Dol Riod
Texas Wichita Falls
Utah (QOgden: .
Virginia {Alexandria)
Virginia (Alexandriad
: : Washington (Toppenish)

PROJECTS 93

Graphie dese riptions of the twenty-seven projects as a gruup .\rmn;,ed in the
tollowing manner:

.

Number of children served in 1073.70
Ape ranges af those served v
Handicaps sérved

Staff members

Test instraments used

IMPACT 101

A plimpse ito the dynamics of the relationships between the projects and the
people and organizations with whom they work
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o ‘FOREWORD

In 1969, the United States Congress established the Handlcapped Children's
. Early Education Program (HCEEP) under the administration‘of the Bureau of Edu-
cation for the Handicapped (BEH) in the Office of Education. Every year since
then, a select group of projects--which have been widely distributed geographi-
cally-—-have been given funds to develop programs designed to provide educational
services to young handicapped children.

first funded in July of 1372. The book is mtended to provude the reader with a
clear and balanced picturé of the activities engaged in by projects as well as to
-provide a guide to the types of services they offer. It is also intended t6 give
readers a means of examim’ng the effec¢tivene  of the projects. .- )

Although TADS coordinated’its deve!opment the material in IT'S MONDAY
MORNING was compiled and contributed by the projects themselves. Bud Moore,
Mike Priddy, and Tim Sturm of TADS ‘worked or putting the proiect abstracts
together with information provided by each project. Charlie Walton wrote the -
final manuscrlpt based on the contrlbutlons of the project directors.

David L. Lillie
Director, TADS: -

~t
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‘needs of young children with handicaps.
other agencies to copy . : s

Y

LTS
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HOW1TNSBOOKCAME1T)BE - L N
/ . . " .

The Bureau of Education for the Handlcapped had an idea. The idea was sim-
ple, but sound: provide.-funds tosselected- -agencies in strateglc areas and assign
them the vague, but essential task of helplng others to do better jobs of helplng
han'jlcapped children. o _’_‘ . :

:

BEH's first early Chl|dh od- model prOJects were set in motlon in 1972. Every-
one hoped for the best, bit no one guessed how posutlve and far- reaching the re-

sults would be.

-~

The model’ prOJects lnﬂuence continues e\/em now . But aIready “the results are

more extensive-than the orlglnal planiers could ‘possibly have envisioned. The

twenty seven projects became more than addresses on'a lifeless mailing list. Their
staffs met; they‘discovered mutual attitudes . values; and needs; they evolved a i
close- knat fraternity of scrvnce, and they moved out to attack many new frdnuers

‘When things go better than anyone expects, when | there is an unanticipated de- .

gree of success, it is appropriate to talk about "how." This book records the hows,
whens, and wheres of the first BEH early childhood model projects. The informa-
Regardless of your rela-

tion. like the projects, “is designed to serve the public.
tionship to young handlcapped chlldren there is something among these experi-
ences Whlch relates to-you. _ S ° . .

Read the book; generate an idea; help a child.

v

THE CONCEPT- " ks S A

"The 1972-1975 story of the projects is a personal story. It is the thrée year
history of productive, professional trlendsh.lps among twenty seven programs. It.
is the story of the impact of belonging to a national network f projects seeking to

‘offer a first chance to young handlcapped chlldren

The prOJects represent states from coast to ‘coast. They reflect a variety of
approaches, locations, backgrounds and dlSCIpllneS Yet they have in common
an unquestloned dedlcatlon to the education. of youhg handlcapped children and a -
phllosophy that there is aIways a better way . -

&
» The Handlcapped Children's EarIy Educatlon Program (HCEEP) was orlglnated
to elicit the ideas &f local people. It is designed to seek the most effective ways to
provide services to younghandicapped children and their parerits. Services are
intended to touch all pertinent aspects of the lives of the children enroIIed in the
mode! demonstratlon pro;ect5> :

The prOJects are intended to give visibility to the varlety of ways of meetlng
They also serve as working models for ",

S g
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A ne task of creating a modeI project is many-faceted and d|ff|cult Bat lt is. aIso-
challenging and-rewarding. Project components Ilsted in the leguslatlon include
training, assessment of child progress, coordination with public schools ahd other
agencies, dissemination and evaluation. All these components must be addressed
A clear and repllcabies,model is to be developed and demonstrated wnthln three years

A0

Persons from a number of disciplines have to be ‘called in to help develop ‘the -

projecis: One of the phllos’ophl(_al tenets of the HCEEP is that special education, =~ -~

chiid development, and other appropriate d|sc1pI|nes should have oncomg

input to the'program. Another is that pa rents. and f: Bmlhes shou]d occupy active
planning, doing, and evaluating roles. There must’ always be a varlety oﬂoptmns
available to meet lnd|v1dual differences. Family membars are’ of, crucia! importance
to the. success. of the chlldren and the pro;ect ! “

. s
e . el o R -

Another of the basic tenets is that no pro;ect should operate in a cIosed self= "~
contained manner. Involving a wide range of other agencies which are -(or should
- be) concerned with young chlldren has been a most effective way, to.make lasting .
_impact and to multlply resources. Experlence has shown that an effective way’ to
open the doors of coIIaboratlon is to provide needed assistance or cooperative ser- -
. vices to other agencies. " More often than not a broader worklng reIat|onsh|p has ’
evolved when assistance has been rendered A
HCEEP prt,jects represent a wide d|vers|ty of approaches staffing patterns and
‘kinds of programming. Their staffs, howeyer, find-it helpful to be |nformed about
what others are doing, and there are frequently exchanges of-information and a
cross-fertilization of ideas and techniques. This diversity, coupled with careful
record-keeping and evaluation, is intended to add to the'body of krnow’ndge about
. wh'at works best wgth children with varnous handlcaps
In the words of Jane DeWeerd HCEEP Program Officer, "The pro;ects belleve i
in what they are donng-—and so does the Bureau of Education for ‘the Handlcapped

which Ts proud of the catalytvc effect the Flrst Chance Srojedts-are produclng '_ -

.
t
~
-

GIVING THE CONCEP"E" WINGS - ' W
" The project directors first met in 1972 at Winter Park, Colorado with repre-
sentatives of BEH and TADS. They came together as-twenty- seven individuals, ,
anxious and ,concerned about the responsibilities of directing federal grants. They -
.parted three days later as colleagues. Winter Park was the beginning of a closely
knlt warmly relating group wuth a speC|aI identity of its own.

.o

V] R ’ .

It has been thls group feellng that has made all the dlfference ‘It has flourished
_through the three years of work. ‘Communlcatlons have constantly been strengthened
through the yearly meetings initiated.by the prdject directors eyery sprlng in Ipwa '
Maine, and Utah, and through the annual Fall Project Directors Meetlngc in Wash—
ington, sponsored by BEH. : , ,

[
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The Washihgton meetings provided an excéllent forum for sharing and exchang-
ing ideas. Yhe agendas of the meetings were planned,to demonstrate the wealth of -
C program ideas éxzstlng in the First Chance Network. The meéting3 encouraged )
' - interaction of programs and prov1ded formal guidance ahd assistance from the\ staffs :
of BEH\and TADS accordlng to the needs of mdnvndual pro;ects . o .

The sp-ing meetlngs were begun in recogmtlon of the 1mportance of the tnter-
-4 personal relationships which were developing. These annual meetings enhanc°d
thejfeelmg of group-idéntity, There was no need for a-highly structured agenda
. Rather, therewas a feelmg of productivity and usefulness which resuited naturally
_ from gettlng such’'a group together. Common: interests, structured ‘the group ses-
° . siens. Pro;ect dlrectors could get to know people from other- parts of the country
" .- and learn alternate styles and methods. Above aII ‘there-was the.opportunity to
dlseusé thh respect the.contrlbutsons of other programs and: phllosopmes ( ’ :
. oo - 8 - S8
: ‘During these three years there was both ‘personal growth and an exciting: .e)é— / B
. pansion of progrant quality. All directors were enriched by their contacts;: There
" was a willingness to share which was enhanced by the |ncreas1ng knowledge of

\ -

the opportunltles avaJIable in the Network. : s - "

" . ~
.
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. SHARING»I-H-E'WEALTH o : . T SO
e -~ - ¢ ) T . . ,,.’. - T
-.Th rough the meetmgs of project personnel’ hundreds. of"gontacts were made in
wh|ch advice, materlals mrormatnon,. or ass1stance from one part of thé Network 0‘
to another were requested.. Time and Jagain, one project's experlence prov\lded e

_ answers for a sister pro;ect s d|Iemrr.as - : . -

I .- ) : C ‘ T

The Child Development Center in York Pennsylvama a Flrst Chance Pro;ect S
;asked to review a Georgia model for possible use in serving emotlonally handlcapped
chlldren inYork. After a three-day site visit by two staff members, the Rutland -
Center' s Developmental Therapy Model became a part of the York demonstratlon

<

IS

rrodel o M o
A meeting for familidrizationof the six Rirst Chance Pfojects in Michigan was
' requested in the fall of 1974, Tnis meeting was held.in the  office of the outreach = -
pro;ect A follow-up meetlng resulted and a conference wa'f held the following ’
September to allow all ‘$chool superlntendents and administrators in Mlchlgan to
.- leagrn about the pro;ects and to begm utllgz.ung them as resources , .
* . - / . 5 X ~ o
The Director®and the Coordlnator of the ]_ancaster South Carollna Program
visited Ochlocknee, Georgla with the result that the Ochlocknee Program {and pro-

" ject) is replicating the Lancaster approach for delivering speech and hearing ser-
vices to three and four year olds . o ‘ oy e :

- . ~
s . . X
© e N

~ Utah.received as’sistance from the Bill- Wilkers‘on Speech and Hearing Center.in -~
Nashvrlle Tennessee> to develop the Ski-Hi Audltory Program A c._nsultant from

AL
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Wilkerson visited the Utah Program. /Two peopIe from the Ski~ Hl pro;ect staff
visited theuTennessee Program and were provuded with prmt sllde and VIdeo

~inaterials. _ L T - s

When the Alexandria, Vi rgmla City Schools were pIanmng the|r preschool
screening program called Pro;ect Child Concern, they requested screening infor-
mation from BEH outreach agencnes The local outreach agengy knew about and
requested material from Maine.. Samples of the various assessments were recelved :
-and-put to use along with an mitlal letter for parents, and a developmental ques-
tionnaire. The public school system was extremely responsive and adap,ted_much
. of the material, even changing several of the screenirfg devices they had used in

- the past ' o - :
) RN » .
Amarnllo« Texas Pro;ects made two site visits to Pro;ect PEECH, accompanled

home teachers on home visits, and partlclpatek}&m a staff meeting.

_ The Commack, New York Infant Program hosted a visiting team from Stockton .
o Cahfornla s National Collaboratlve Infant Project. ‘There was a sharing.of ideas C
' and experiences which was profitable for both coasts.’ : '

The progress hasn't all come easily. Getting twenty-seven 'project'directo'rs
together and involved in‘group processes is in itself a feat of calendar magic. Even
~50;-the results have proven well worth the headaches. At the base of every: success L
has been individual commitment. More than selflsh drive has been called for .- -
There has been, of necessity, a commltment that went far bey~ nd the lnleIduaJ. - e
projects to the Network as a whole L _ » ) \ ' o

1

" , Each of the twenty seven models has grown over the past three years "There
have been increases in. sens|tIV|ty, in awareness and in respect for.others. While
approach and philosophy. have,remalned fairly constant, the quality.has improved
 pérceptibly because of thé experiences shared, the opportunltles ‘to meet -others-
tugging at the same loads, the exchanged wealth of ideas and. resources, ‘and BEH's
creation of a supportive atmosphere The benefactors have been young handlcapped
children and their parents. -,

|.
.

SERVING FAMILIES, PARENTS, AND CAREGIVERS R ; R
' : VE K = A

\
First Chame third year pro;ects have used a variety of: approaches in serving

4

the parents, families; and other caregivers of young handlcapped children.: In _ g
spite of the variety’, the geographic and the cultural- cllfFerences there have been

N f \

" some points that have always been-true: R - . L

*  Whether servnce(s are delivered through center based >home based, communlty T
based, or combinations of these models, the Iast|ng, longltudlnal results are_most
effective when parents or careg:vers are involved as’ an lntegral part of the pro~

gram. -Those persons responsible for the child's care, when involved, informed,

[y
o

~

»
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and supported can facilitate project effectiveness. They are the primai‘y educators
" of the child and must be seen as valued members of the educational team.

The need for services to families begins when child serv.ces begin. From
referral and identification to teaching and foilow-through services, family.needs

paratlel child needs.

*» Parents can be viewed as advocates in the public system for themselves and
* their children. Parents have both the responsibility and the right, to make deci-
sions affecting their lives and the lives of their children. These rlghts must be
encouraged and protected. Atthe same time, the project staff must recogmze
profcssmnal ard personal limitations with regard to family services.

By establishing and maintaining nun-judgmental relationships with families,
project staffs can provide them with alternatives regarding placement and types
of services. They can also give support and can encourage famllles in their deci-

sions.

The support given to a family of a handicapped child includes support in hand-
ling the changing levels of acceptance of the handicap as well as the emotional sup-
port that must be origoing. Emotional support continues as the family accepts the
child and begins to develop expectations. Steps in this cycle follow a predictable
sequence: _ ) . '

' the identification and definition of the problem
the rejection of.the problem .
despondency, guilt, and blame
the acceptance of the handicapping condltlon
setting approrriate expectations
-planning for a realistic, normalized life style

DU W N -

The indirect services provided to the families and caregivers of handicapped
children are thosr services that are provided dlrectly to the chuld The famllles

"benefit from these |n many respec!s.

Direct services provided to parents, families, and caregivers are numerous.
They have been provided through center based, home based, community based
or combination models and through numerous types of activities.

.

ACTIVITIES THAT HELP

"< Instructional activities often include parent education groups open to all par-
ents or those groups set up to meet specialized needs Some of the areas covered
in parent -education programs have been: : .

1.” principles of child development

2. principles of child care '

3. behavior management

4. handicapping conditions ,



o

teaching technique.

health and nutrition

equipment, toys, and how to use them
physiotherapy training

remedial and therapeutic activities

0. parenthood training

1. language development

— - OO W

Task oriented activities involve the children's families in specific tasks that
are suggested by project staff. The objective is the instruction of the child by
the parent or caregiver. Some task oriented activities are not instructional but
are undertaken to raise money for specific purposes, such as to build playground
equipment or to make classroom materials.

In some programs, parents--as-volunteers or as pald staff--play vital roles as
the educators of thieir own children. Their roles may be carried out in the home
in a home based educational program or in a classroom or resource center environ=
ment as volunteers or aides. Parents have added new dimensions to programs.
They can become more than supportive personnel. They have valuable contribu-
. tions to make as program planners, decision makers, and members of advisory
groups. Some parents have served as resource people to professionals during
workshops for teacher training. Others have served as child advocates on school
boards in effecting legislation and in community awareness activities.

_ in First Chance Projects, family members are often involved in screening, iden-
tification, assessment, educational planning and implementation, and follow-up
procedures for the child. These interactions are organized and coordinated through
conferences, letters, newsletters, brochures, or over the telephone. Parents are
encouraged to take part in multiple phases of any program for their child. Oppor-
tunities are provided for families to observe and receive feedback on the progress

of their child.

Projects have offered support when children have moved from a First Chance
t Hject to another setting. Personnel have informed parents of their rights as well
as of their children's rights; have outlined and defined the various educational
alternatives avzi'able; have encouraged the families in the decision making process
and supported their final choices. Preject staff members have assisted parents in”
locating and acqunrlng services for their children and have made available infor-
mation concerning any services needed by the child or the family. Pro;ects have
se rved as both information and-referral sources. - :

Famuly counseling and guidance servnces have been delivered on mdnvndual
aftd group bases and from parent- to-parent. . This counseling ‘and emotional sup- '
port {$ individualized according to the circumstances and needs of each -family or
parent. Some of the fopics covered in this component have been:

1. assessing the total fahily's needs g .
2. understandmg and accepting a handicapping condition
3. establishing family equilibrium- -

14 - .



mainiaining normal family functions
deating with feelings of guilt and ang.r
seeking crisis intervention assistance
handling a handicapped child

N oo

Other kinds of services offered to families include providing tr ansportation to
meetings or appointments when needed, coordinating madical and other appoint-
ments for the family and the child, coordinating services with other agenciss, pro-
viding tne family with literature and educational materials. sending parents to con-
ferences, arranging family social gatherings, providing respite care and babysit-
ting, giving medical interpretations when necessary, giving assistance and infor-
mation about job opportunities and community resources available to families, and
providing the family with the services, materials, or equipment that they need but

cannot afford. —

SPECIAL SERVICES REQUESTED BY PARENTS

~ On a few occasions, parents or families requested services that were nota
part of the project. The request made most often has concerned the continuation
of programs through the summer. Families have asked for summer programs or
for specific individual programs for their child that can be continued at home by

the family . . . ,

Requests for specific training as well as for assistance in enrolling in basic
education or college classes and obtaining funding for these have been made. .

Parents have asked for projact staff to appear at publnc school placement ap-
peals as well as to provnde linkage between the pro;ect and the pubhc school class-

room. - ‘ ~

As a result of pro;ect parent group meetmgs one parent group asked that they
" be mcorporated asan” orga’mzatlon and conduct their own monthly meetmgs

In addition to requested services, there are some activities that are offered or
‘developed as the need arises. One project has fathers' group meetings one evening -
a week and on Saturdays to make it convenient for the fathers to attend and partici-
pate in a'classroom program with their chlldren\ o

Another special request resulted in mothers' meetings being schedulec three
times a week so that each mother might attend at least one meeting a week. Some
parents have taken initiative to plan meetings which will-address their specific
needs. Sometimes parents will take on projects such as raising snack money for
their ch:ldren. Some projects have provided a once-a-week walk-in psychological =
counselor. Others have offered autogenic training (relaxation exercises). " Cloth-_
ing has been provided for children and families in need. Projects have served as
a liaison between families and family planning and genetics clinics.

15



There are scme services which must be made available to families, parents,
and caregivers. There are other services which arise naturally because the pro-
ject workers care. - ‘As one mother put it, "Other people have said that they would
help us, but they come once or twice and then naver come again--but Miss Jean,
she's our friend, she comes every week."

~n

TOUCHING BASE WITH PARENTS

The houses are the same.

The numbers label the differences.
Names are written in plants in gardens,
In slow moving porch swings,

In mended screens. '

| rap against the screen door.

It's los =~ on the inside.

Ms. S-. .- i5 home.

The door opens into nirety degree half light.
The living room curtaias are pulled shut.

Laundry is heaped in the kitchen doorway,
Spilling into the dining room.
It's Monday morning:
Ms . Smith got up at six-to see her children
i off to school. :
- ' She started on her laundry.

' She went back to bed.

It's Monday morning.

The question is = . . :
Do | understand this Monday morning?
Do | understand the trips to the emergency room
And waiting three hours Friday nlght with a
child's injured foot?
Do | understand cleaning someone else's house all day,
Cooking and doctoring all night . . .
Into the morning?

)

L4

Do | understand waiting for a cousin to come
with his three children
To drive to get groceries at eleven o'clock
And coming home to cook and feed and wash and care
Until Monday morning . -
When it starts all over again?

1o
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" | understand. And |I'm exhausted.

Ready to leave.
Then we talk abeut school and what Betty's domq——

How she's spending time writing her letters.

How she's always wanting paper and coloring books.

And | remember when she wouldn't even sit
with a pencil in her hand . . .
When she didn't even want to try .

Then we tazlk about how times have changed
How Ms. Smith went almost to the sixth grade
and worked in the {‘elds with her father.

We talk about her mother's funeral.
© We tatk about what chiidren need . . .
and what she wants her children to have.

' 2
We talk about what she can give her children™
and how times can charge . :
how they must change for our children.
We talk about how we can make them change.

-

Ms. Smith is sorting laundry. ‘ .

She.walks me to the deor and pulls the curtain open.

The question is--where do | try to open up
new understandmg" '

The question is--what do you need from me in
order to go on? ’

The question is--what can | show you--that you
already have--that will give you the jcy you
seek? ‘

In the small and natural way so casy
that you might accept the pleasure in I|v|ng
for your own?

Nancy Cudmore
Rutland Center
Athens, Georgia

11
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SERVICES TO CHILDREN o . : .

The First Chance Projects share many basic principles in their deiivery of ser-
vices. Early identifization common to all projects may. also include screening as .
well as assessment. Individual programs for each child are based on needs estab-

Ilshgad by the initial assessment.

Parents.and families are involved in the provision of services to the child.
Their involvement may be as a volunteer, as primary programmer for the child, or
as a member of the advisory council. Parents are provided means of involvement

through parent conferences, training programs, discussion groups and their child's

program.

Coordination with other agencies is essential to insure that all the child's needs - .

are being met. Supplementary services necessary for a total program for the child
are frequently obtained by a community agency.'( Appropriate placenient for each -
child leaving the model program results from community involvement. The coordi-
nation with other agencies facilitates the model program in prowdmg supportlve
foIIow up services. . ,

The First Chance model programs deliver services through home programs,
center programs, or.a combmatlon of both They lnclude children from birth to
eight years of age. . ° . —_

. Many progtrams utilize a team approach tc deliver services, a team developed
to meet the child's needs totally. Each program has developed curriculum materials
or techniques to meet the unique needs of the handicapped child.'; Many of the ma-

terials and téchniques will be utilized in the outreach activities.

A {/ariety of transportation systems are utilized by First 'Chance projects. Many
use the public school buses, some use taxis, others use parent car pools. The )
model programs provide a variety of indirect services.to children. Professionals
and paranrofessionals are trained in ways of working with .infants and children:
Materials and training methods have been developed for such training. Staff mem-
bers of the First Chance projects frequently serve as consultants to or provide re-
sources for other programs for young children.

Evaluation of the program as well as of the child and famil, is a continuous pro-
cess. Data is acquired which will support the need for early intervention for the
handlcapped

Descrlptlons of individual pro;ects and their services will be found on the

following pages. The projects are arranged alphabetically, by states.

19
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COLORADO

PROJECT TITLE. Sewall Early Education Developmental Program (SEED)

PROJECT LOCATION. Sewall Crippled Chiidren's Society of Denver, Inc. .
1360 Vire Street, Denver, Colorado 80206
(303) 399- 1800 Dlana Pefley, Pro;ect Dlrector

-

CHILDREN SERVED. The program serves varied categories of handicaps in chil-

’ dren between the ages of birth and four years. The children are generally
multi- handicapped with near normal intelligence and no primary emotional
problems. Forty-one children were served in 1973-74. In 1974-75 the num-
ber of children served was thirty-nine.

- EDUCATIONAL PRCGRAM. An interdisciplinary team approach‘is utilized; Indi-

. vidualized objecties are writters for each-child in each of nine curricular areas.

Individual programs are based on initial assessment and are under continuzl

scrutmy as to effect wmes and needed Fé'\_/ision.

o -

Children receive treatment in one or Mmbre of the three components of the SEED .
“program: the home prégram, one-to two hours per week; the parent-child

program, two one and one-half'hour sessions per week; the preschool program,

- three, two hour sessions per week with monthly meetings for parents and quar-

 terly evemnq meetmg.: for fathers and thelr preschoolers ’

EVIDENCE OF EFFECTIVENESS Data reported by the SEED Program summarlzed
gains of thirty-two children for whom both pre and post-test data were avail-
able. As a group, project children achieved approxnmately 76 percent of the

objectives that were set for them
Table 1

Percent of Total Individual Objectives Attained E B '
By Length of Time in Program B

Months in P rogram

Percent of Objectives - s
Attained 72.7 63.7 . 70.8 72.3- 80.0

~

~
o
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Development of sensori-motor integration and reflexes was measured in terms .
of a child's functional level compared to the standards for his chronological
age.- Ali groups made increases. : ’ '

Table 2

Changes in Sensori-Motor Integration and Reflexes

" Months in Program.

-6 7-9 10-12 " 13-15 16~19
Pre-Test S T 1.4 20 T a0 1.3
¢ |
= . -.?- . v < - .
Post-Test 0 2.7 2.1 2.9 3.0 - 2.0
Change o+ 1.4 T+ ©+.9 +1.0 4.7
—

Each of the five groups demonstrated gains that were sufficient in all areas for
the group to be advanced to the next higher developmental category . .
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‘Table 3 ‘ o R )
Changes in Program Target Areas in Terms
of Months in Program:

"~ Area Months in Program o
46 7-9 10-12 13-15 16-19
Language: -
Receptive 5.2 . 7.5 . 13.5 20.0 28.0
Expressive 6.2 6.7 o 12.2 6.3  26.0
Social-Emotional 5.5 © 7.00 10.2 18.3 . 24.0
Adaptive - | 6.6 7.8 121 3.7 . 1.5
‘Reasoning 5.8 " 8.0 12.9 21.0 22.7
Motor: . _ , : N ,
<~ Gross . 3.5 5.0 10.6 - 15.5 . 21.7
Fine 5.6 6.2 9.4 - 17.3 16.0
Self-Help: _ :
~ Dressing 8.5 - 10.9 4.8 18.3 26.7
Feeding - 6.6 9.2 11.7 20.3 18.7

o~

in only five of the forty five reported mean ga|n scores did chlldren fail to
develop skills at a rate equal to or greater than the mean months the children
were in the program. - A final point of note is that the data indicated that the
- longer children were in the program the greater the rate of developmental
galns »

-

MATERJALS AVAILABLE SEED Developmental Prof‘les—-lnstructnons and Record
"Form in the areas of! Social-Emotional, Gross Motor, Fine Motor, Reasoning/
Adaptive, Speech Language. Feeding, and Dressing and Simple Hygiene. An
_assessment tool for children birth to forty-eig’ht months ($2.00 each)_‘.
SEED Developmental Prof!es—-Record Forms Only, in the areas of: Social-Emo-
~ tional, Gross Motor, .Fine Motor, Reasoning/Adaptive, Speech-Language, Feed-
ing, Dressing, and Simple Hygiene. An assessment tool for children birth ’
to forty- e|ght months ($ .75 each). ’ o :

22
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% . ‘ : -
'SEED Reflex and Therapeutic Evaluation--Includes oral reflexes, body reflexes, .
“and clinical observations ($ .05 each). . . '
_SEEDbe__velopmental Activities--Includes equipment list as well as commonly

used activities. Devised to demonstrate how simple everyday activities are

used to obtain a variety of therapeutic objectives ($1.25 each): '

Intake F?rm- ($ .05 each).
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PROJ ECT TITLE. Rutland Center Supplemental Services to Day Care Programs

PROJECT LOCATION ‘Rutland Center L L "
. 698 North Pope Street, Athens, Georgia- ' -
(404) 549-3030; Dr. Mary Wood, Project Director
CrllLDREN SERVED 'l'he Rutland Center staff brovides supplemental direct educa-
tion services to children enrolled in day care programs in Athens. These chil-

"“~dren represent a variety of handicapping conditions and demonstrate a partlcu— .

lar need or deficit that can more appropriately be handled by the Rutland staff
than by local day care staff. Forty-nine children were served in 1973-74. In:
1974-75, the number rose to eighty-two. B

EDUCATIONAL PROGRAM. No single service delivery model! suits all the day care
centers, parents, teachers, or children served by the center. Services are

usually categorlzed into five groups: ,

1. Direct Services in Regular Class, with the project staff worklng on a
scheduled basis d|rectly with.a.child in his/her regular day care class
elther individually or in small groups.

c 2. irect Services in Special (Resource) Class with the project staff
teachlng small groups at four centers. xhroughout the day, small "
groups are scheduled for developmental therapy accordlng to nee,ds -

\ and then returned.to ‘regular classes. ,
. 3. Direct Services at Home, with the pro;ect staff worklng d|rectly with
/‘ the child at home, mvolvmg the parent through observation, plan-
nlng and part|C|pat|on :

o

- parents, and thus mdlrectly wnth the child on a regularly scheduled :

basis. : T
5. Indirect Services at School, W|th ‘the pro;ect staff worklng directly
with the teacher and indirectly, through the teacher, with the child

~on a regularly scheduled hasls

EVIDENCE OF EFFECTIVENESS. Traditional assessment tools that is psychological )

and developmental assessments on standardlzed instruments, were not rout,mely
. used as part of the referral and ihntake process.. The project teacher who re-
= ceived the referral conducted parent interviews, regular classroom teacher .
interviews, classroom observation of the child, and worked with’the child
individually if necessary to rate the child on the project- developed Develop—
mental Therapy Objectlves Rating Form. -

-

o
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.
Table 1 i . ,
. '.Q o ). . . .
Accomplishment of Developmentdl Therapy Objectives by Level'
] : N . . .
Area Level: 1 T Level 2- . Level 3
. ,  Pre Post Change Pre EOStS ‘Change ‘Pre Post Change
oBehavior .89 96 7 32 56 424 1 3 42w
- Communication g4 96 12 34 62 +28 .5 13 +8
Socialization 84 95  +11 | 32,54 +22 A4, & 2.
C - Ny . : ’ . A .
Academics 78 89 +il 2645 421 - 0 1.+

[N

N 49 and is a representatnve sample of chlldren recelvmg both dlrect and in-

v

direct services. . _ Tl :
- . N [3 * ' . ' . ) . . . . .t
Psychologlcal testlng and other forms of ngtatlon were used- after the child

. was enrolled, but only when it appear/ necessary to clarify the possibi lity
-of a deficit which might need outsude assistance.’ This procedure had been
valldated by pro;ect personnel- m a previous comparison study !

V.Chlldren in the project.were able to accomplish many more Developmental' _
Therap‘y Ob,‘ectives at the end of the school year than at the time of.enrollment. .

P ~.

There was a reductlon of the high priority problems |dent|f|ed by teachers at

referral by the end . of the scheol year. . o o o

. ¢ N N R

" O’ ) v, .
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. < Table 2 ",
’ Changes in Percent of Teachers ldentifying
. Child's Problems as High Priority!
Child's Protlem Percent of Teacher’s Identlfylng Problem as
c ' "High Priority
T - _ At Referral At End of School Year
) Reading Readiness: - . . L. e Lt -
Knowing letters 33 A
Forming letters 20 : 7 ‘
. Listening to stories .-, 20 o 0T e
Telling story:< sequence - . R Sy
. from pictures. . - 20 . 13 '\ o R
Naming colors 13 VA S
Responds to pictures . * .. ] < " ’
with words ? _ 13 20
. . St - 5
‘ ‘NumBer Concepts: : T ’
. - 'Reading numbers 27 R K
- . Counting® = . 3 .20
v Telling "how many" - 20 . - 21 )
} ‘ _ Hand Coordjnation and LT -
' " . Manipulation Skills: o ) . R
Stringing beads | 7 /0
Stacking biocks _ g 0
Coloring in lines . 33 7
Holding objects A o
Catching ball .-~ 13 S & :
) Cutting and pasting 13 S0 . )
~— . it T "
_0‘ s - ] " . i — . . N
1 This data répresents_only fifteen pre and post teacher rat.ingsj.. L, )

.+ MATERIALS AVAILABLE. - Developmental Therapy by Mary M. Wood, avai'lalalle"'
, through TAPEC, Rutland Center, or UnlverSlty Park Press, Baltlmore

N The Rutland‘Center-—DeveIopmental Therapy Model for Treatlng Emotlona_lx‘
A Disturbed Children, available through TA_PEQ Rutland Center.

" o . - L - . -
. .- Audiovisual materials available-on a loan basis through TAPEC .
. s - . - .
: S . o8 - )
. o C T
N S /
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PROJECT TITLE. Ochlocknee Multi—andicapped Project
e}
PROJECT LOCATION. Southwest Geordia- Program‘for Exceptlonal Chlldren
P. O. Box 110~A, Ochlocknee, Georgia 31773 < . -
1912) 574-4801; G. Harold Smith, Project Director

kd
’

CHILDREN SERVED. This project provides direct services to ortt edically handi-
capped and hearing impaired cRildren up. to age™eight. In 1973-74, direct ser-
vices were provided to twenty-six ¢l.ildren. In 1975, the project reported- that
thirty—=four were receiving direct service and hlrteen were b’é"\g tracked after
being fully integrated into the public schools. Thg,p;ajorlty of these children
are from rural, dlsadvantaged hhomes in six countfes in southwestern Georgla. .

L . a

EDUCATIONAL PROCRAM The Och locknee Muiti-Handicapped P?o;ect provndes

educational, therapeutic and social services through a centrally located re-

source center and two field based.centers located in surrounding rural areas.

These services are the resuit.of community based programming-and coopera-

‘tive interagency involvement and include local public school, public health

and early childhood education programs. Both center and oltreach services

are provided to facilitate early |dent|f|cat|on prevention, and/or intervention”

for young handlcapped children.

-~

EVIDENCE OF EFFECTIVENESS. Because the handlcapped child exhibits the need .-
for assessment in many areas, one objective of the Ochlocknee Multi-Handi- )
._capped Project has been to provide a comprehensive assessment and ongomg
evaluatior of the child in his environment. : :

To evaluate the child on a semiannual basns in the five competency “areas iden-
tified ln the project's orlglnal proposal, the Lexington Developmental Scale
was used. This tool rated. the child in: language, cognitive, gnotor, personal-
social, and emotional development. . Because the authors of this test feel there .
" are not any norms for emotional development, these results were not reported.
In keeping'with the main objective of the program (i:e., the integration of the
- handicapped child into the regular public school), the project adopted the
use of a test which would correlate with the type of tests being administered
by the schools within‘the six county shared service area. Based on this con-
" sideration, the Peabody Induvndual Achievement Test (PIAT) was administered

twice a year.

~

o Teachers were required to make daily lesson plans to facilitate ongoan evalu-
© ation; that is, one lesson plan-per child per day. Behavioral management forms
were also kept on a daily basis as'a record of the child's progress. These pre-
-s'ented a daily means of evaluating the progress in specified areas. The use of
'behavioral management sheets also enabled the teacher to keep an ong\/r;g
record of the Chl|d s skills as he mastered them.

2"‘“ | . | ; .
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The following table reports on the average rate of gain in performance of project
students on the subareas of the Lexington Developmental Profile. Gains are
noted in all four subareas with an overall average rate of gain-of 1.5.

o

. 4 .
. _:l-i\tt. )
~ T-abie 1
Average Rate of Gain in Performance of_Projeci Students
_.-on the Subareas of the Lexington Developmental Profile
Area ' N Rate of Gain in Months ~ Average Rate gf_Gain]
Motor A 14 16.79 S 1.20 '
Language 13 20.07 . 150
Personal-Social 14 19.10" - 1.36
Cognitive ~- o3 26.57 - . 2.04

Total 14 21.24 ‘ 1.50

-

1Averag_e Rate of Gain = Gain in Months
Months between Pre and Post-test

_The next table shows the number of project students who progressed at rates
of less than one year, one year, and greater than one year on the Lexington
Developmental Scale. More students progressed at an average rate of greater

than one year in each subarea and in terms of the overall average rate of gain.
- . . .

v
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Table 2

Students* Gains on Lexington Developmental Scale

Rate of Gain} ) Rate of Gain2
_'-Area ' <lyr.=lyr.. >1lyr. <lyr.=lyr. >tyr.
Motor ' 4 0 10 7 0 15
Language 2 1. 10 - 3 -1 18
Personal-Social > 3 0 11 b 0 ‘ 15
Cognitive . S0 12 . 1 1 19
Total ~ 2 1 M 3 1 . 18

! Distribution of project students' gains

2 Distribution of project students' gains (students included with only three
months difference in pre and post-test data)

Data are not included for children who, because of late e‘ntry_ into the project,
excessive absences, or other reasons, only received one test. However,
data are reported for ali other students in the project over the three year
period. ' ' - :

Since the project adopted the use of the PIAT during its third year, the infor-
mation was gathered on a limited number of students and is not reported here.
The effectiveness of the intervention provided by the comprehensive program
of services, however, is reflected in-the data presented above on the Lexing-
. ton Developmental Scale. More project children were progressing at a faster
rate of gain than would be expected when evaluated with this instrument.
The evaluation of each child's lesson plan on a daily basis and the use of Be-
havioral Management sheets have been of assistance in bringing about this
rate of gain in child progress. :

MATERIALS AVAILAEBLE. Descriptive brochure; su-ggested equipment list; Physi-
cal Therapy Plan form; Language Evaluation sheet; Working With Parents, a
manual. ’
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~ PROJECT TITLE. Enrichment Project for Handicapped Infants

| PROJECT_| LOCATION. 1960 East West Road,
Blomedlcal Sciences Building,
C-105 M, Honolulu, Hawaii 96322
(808) 948 7265; Dr. Setsu Furuno, Pro;ect Director

CHILDREN SERVED. During the academic year'1973—7ll, sixty-three-children ages
zero to three were provided with direct services. Fifty attended the center-

" oriented prograrn, and thirteen were served through-a tombined home-visit
and center program. In 1974-75, the number of children served was thirty-
two. All participating children have clinically confirmed evidence of develop-
mental delays or aberratlons including all categorles of defects présent at
birth.

‘ EDUCATIONAL PROGRAM. A multi- dlsc1plmary team approach is employed to
. develop mdnvudualnzed intervention activities in the areas of cognitive, lan- .
guage, motor, social, and emotional development The parents are expected
to assist in teaching their children. Furthermore, it is expected that parents,
through participation in the project, will improve their own coping abilities.

A Schedules are individualized--with thirty children attend‘ing once each week,
o eleven attendlng twice each week, eight attending three times each week, and
one Chl|d com!ng in once a month

EVIDENCE OF EFF CTIVENESS. The pro;ect staff determined that the best indica-
tor of child deﬁxelopment as indicated by Eest measures was a developmental
rate (DR) Whli:h is computed as: DR =

CA” minus CA

012 = developlnental level pre-test score,
DLl developmental level post-test score,
chronological age-pre-test,

CA chronolagical age post-test.

ll

il

. The project staff suggested that the DR was not affected by the child's age at
entry. Other indicators were biased toward younger children, in that such
children appeated to develop at a faster rate than older children. The DR, ‘on
the other hand,‘ can be compared to 100 percent which is the expected rate
of development in normal infants.

1
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The Denver Developmental Screening Test and the Lower Extremity Motor
Development and the Upper Extremity Motor Development Tests were adminis-
tered to all of the population. Results of these tests are shown in the two fol-
lowing tables. »

Table 1

Developmental Rate of Sampie Population

Tests N  Means
Denver PersbnaI—Socia! . 35 ) 70.72%
Denver Fine Motor = 35 61.19%
Denver VLangua‘ge ' 35 61.16%
Denver Gross Motor 35 ' 45.41%
Functional Upper E xtremity ‘
Motor Development Test 33 , 70.76%
_;:unctional Lower Extremity | ‘
Motor Development Test 33 56.14% -

TA rhean,of 100% is normal growth for the group of infants.

The project staff also studied the test results by breaking the sample popula- .
tion into the four following groups: '
Group 1 - Infants with cerebral palsy, spina bifida and hydrocephaly
Group 2 - Infants with Down's Syndrome
Group 3 - Infants where diagnosis is psychomotor retardation and mlcro-
cephaly ; :
Group 4 - Infants with slow motor development and developmental abnor—
malities.

The following resuits were ‘obtained from the tests and subtests.

31
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Table 2

Developmental Rates of Sampled Populations Across-

A Four Handicapping Conditions :
Tests ; N L X
Denver Developmental o Y
Screening Test '
‘Personal-Social :
:Group 1 v 10 : 49.24%
. ‘Group 2 C BRAE . T 66.77%
‘Group 3 5 - - . " 43.80%
{ Group 4 ‘ : .9 114.92%
Fine Motor . . _
Group 1 , 10 ‘ . 61.90%
Group 2 _ 1A o 50.58%
Group 3 . : 5 . . 34.66%
Group 4 : 9 : . 88.11%
Gross Motor _ s
Group 1 10 21.35%
Group 2 v 1 53.13%
Group 3 ’ 5 16.58%
Group 4 .. - _ 9 : . 78.76%
Language 4 )
Group 1 ' 10 ~75.92%
Group 2 1 45.14%
Group 3 5 : 11.76%
Group 4 9 91.77%
-
Functional Lower Extremity
Motor -Development Test _
Group 1 11 - 43.48%
Group 2 : .10 ' - 74.60%
Group 3 , 5 ' 13.26%
Group 4 7 . ) 13.26%
Furictional Upper Extremity
Motor Development Test : . _ -
Group 1 9. 65.34%
Group 2 11 77.44%
Group 3 6 ' " 49.63%

Group 4 T 7, - 85.31%
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The overall ‘means indicated that the "average child" in the project was
progressing at a rate of increase of 45 to 71 per cent. Some infants made

. significantly higher-gains as indicated by the maximum values obtained in
each sub-test for each group. All of the maximum values for Groups 1.
and 4 were above 100 percent. All but two of the maximum values were

" above 106 percent for Groups 2 and 3, thereby indicating the |mpressive

development of several of the sampled children. f

Only 10 percent of the children (averaged across all sik-averaées) showed
no change or a regression on the developmentai level post-tests.

The project staff feIt that comparison of group dlfferences could ‘give an
indication of the difficulty of varlous developmental areas - for each type

of child. ) g

MATERIALS AVAILABLE. Month by-Month Developmental Chart birth to thirty-

six months, arranged according to gross motor. fine motor, cognitive,
language, self-help, and social-emotional development.” :

Curriculum, according to the above divisions, organized by listing of
developmental milestones and detalled actlvmes for reaching them.

Slide-tape explanatlon of the pro;ect

_,_Vldeotage of a music session integrating different aspects of development
with an audiotape describing concepts involved.

29



ILLINOIS

PROJECT TITLE Parent and Infant Education for the V|5|on and Hearing Handi-
' capped

-PROJ:CT LOCATION. Board of Educatlon Room 664,
228 North LaSalle Street
~Chicago, lllinois 60606
(312] 641-4138; Norman Gunderson, Pro;ect Director -

CHILDREN SERVED. During the project year 1973-74, thls pro;ect provuded haome -
training for twenty-four vision and twenty hearlng impaired chiidren and
their parents_ for the habilitation of specific individual handicaps. Also. four
_vision and four hearing’ impaired ‘children, between the ages_of two and one-:

" half and three years, were provided socialization act|v1t|es to factlitate thc ir

transition into nursery school.

_ EDUCATIONAL PROGRAM Th|s program is desugned to improve the parent-ct:ild
teaching situation in a large urban area. Because many of the children cocme
from underprlwleged homes with limited transportation, a basic home visita-
tion structure is utilized. ‘Project personnel first demonstrate instructicnal
techmques to parents for teaching specific behaviors to their children. Par-

. ents then practice those techniques, while staff members are present. Follow-

4 . ingthe practice activities, they train their own children,’ utilizing the tecn-
niques. Follow-up home visits-are utlllzed to insure successful appllcatlon

of the teaching principles.

EVIDENCE OF EFFECTIVENESS. Several new children were enroltea at various
times during the project year. Staggered enrollment, accomr\anled by some

- children leaving the prograrm, resulted in varying lengths of serv ce delivery.
Therefore, the children's progress data were reported in terms «f :.hanges in

' developmental rates as computed through developmental quotients.

Table 1 shows the rmean age and developmental change data for five blind, one
partially sighted, and four multi- handlcapped/wsually impaired infants. Pre-

~ test data showed that these children, asa group, were developing social skills
at a rate of 77 percent of their chronological age. At the end of the training, -
these children were developing the same skills at 82 percent of their chrono-
Ioglcal ages: an increase of 5 percent above the pre-test rate.
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Table 1

" Pre and Post Test Mean Scores
and Social Quotient Gain of Children in Program

N Pre-Test B Post-Test . Gain
C.A. S.A2 sqP c.A. s.A? s.Q.
10 2.6 2.0 77 3.4 2.8 8 - 5

3 As measured by Maxfield-Buchnolz Social Maturing Scale
bsocial Quotient (S.Q.) =Social Age (S.A.) "’10’0
Chronological Age (C.A.) X

The ‘effects of the program's intervention for seventeen hearlng impaired
(eight deaf, six hard of hearlng, three multi- handicapped/hearing impaired) .
infants included substantial gains in both the receptive and expressive Ian—
guage areas, as can be seen in Table 2,

Table 2

Pre and Post-Test Mean Scores and Developmental Quotient Gains,
3 ' ! :

Develop- ﬁ ' Pre-Test Post-Test Gains

ment Area ., C.A. D.A. D.Q.. C.A. D.A. D.Q.

Lénguage _

Receptive 17 2.8 1.0 36 3.4 2.1 62 ~ . 426

Expressive 17 28 .6 21 3.4 1.5 4y 23 o
Social® - 17 2.8 2.2 .79 3.5 30 86 T 7

3 Social development measured by Vineland Secial Matu.rity Test.
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FLLINOIS A
These data indicate that after periods of enroliment in the program, visually T
and hearing impaired children had higher developmental quotierts than prior
to enrollment. - : ' R - :

MATERIALS AVAILABLE. None. . -~ T
e . \
\
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PROJECT TITLE Mode Demonstratlon PrOJect “Handicapped Ch:ldren s EarIy
Education Program :

]

PROJECT LOCATION. Heartland Area Educatlon Agency #11 ' o
: 1932 S.W. 3rd Street o

~ Ankeny, lowa 50021
(515) 964-2550; Dr. Robert Gibson, Director ofSpeclaI Education

,

CHILDREN SERVED About sixty. children. receive direct services through the pro—
.ject. Admissions are based on discrepencies between functional levels in
basic developmental areas and the child's chronological age.

A broad range of handicappihg conditions are represented in the population,
including: mental retardation; hard of hearing, deaf, speech impaired,; vis-
ual handicaps, emotlonal and socnal discrepencies, and physical and health -
impairments. _ : .

EDUCATIONAL PROGRAM. Nine of the selected children receive direct services'
through participation in a model! five-day-a-week preschool setting with nor-
mal peers. The frequency with which these children participate varies with
their individual needs. Schedules range from two half-hour sessions per
week to one one-hour visit per week. The pro;ect staff provides on-site
support of the-regular preschool staffs." In both cases, prescriptive teaching
techniques that incorporate instructional and psychologlcal objectlves are
followed for each child. :

a The project also runs a Home Intervention Pregram for more severely handi-
capped children. These children are ages six months to five years.

There is major emphasis on parent involvement with fifteen.different preschool
parent groups collaborating with the project. There is a family seminar three
hours a month, and an Exceptional Mother Club whlch meets once a month and
serves as an advocate group-. o o -

EVIDENCE OF EFFECTIVENESS. Thirty-nine of the forty participants in the program
were successfully integrated into regular nursery schools, kindergartens or.
day care centers. Only one child was referred to a Special Education Class "

(to a preschool deaf education program)

The results of pre and post-test testlng in developmental areas utilizing ¢

Alpern-Boll Developmental Profile and the Peabody Picture Vocabulary } =l

can'be found in Table 1 and Table 2. As can be seen, developmental agrs in ’
. specific areas of development incréased twice as fast during:the seven and

one-half month_treatment perlod as one would have expected for normaIIy de-
- | .

veloping chnIdr&m\ :
\,//T*\""\




Table1

Pre and Post-Test Results and Gain Scores
on the Alpern Boll Developmental Scale*

N./

A Pre-Test ﬁ_Post—Teé’th Gain -

."/‘\‘Iger'n Boll (:N=46)' Mean* R\énge‘ Mea’ﬁ Rar'mge A ‘Mean  Range
Physical Age b6 2.16-,7.3»3, . 5.69 '3.66-8.33  1.40 '~-o'.'66—3'733 N
Self—He/Ip Age 487 2.66-7.50 649 4._1'-6‘—.8.83 : 1‘;5‘7' Y 00-3.33

" Social Age 421 1.66-8.66 ~ 5.70 '_3:16f8.:,66 BRI "—0.63-4.00
Acédemjc.Age | 3.76  1.83-6.15 5.28 3._'33—7;33'; 1.50 »00—3.'83“
Communication Age 3.70 2'.00;';/'. 16 5.0T 3 00-8.50 -1.35 00-4.50

Q. E 83.45 38-148  105.2 '737165 22.47° 0.9'1—6.‘16.

*Mean Test-Retest Period = 7 months 11 days

Table 2

" Pre and Post-Test Results and Gain Scores
on the Peabody Picture Vocabulary” Test*

,,/{';- S  Pre-Test Post-Test Ga
. Peablody Picture

“Vocabulary Test - o .
(N=738) : Mean® Range . Mean Range Mean - Range
Mental Age . 4.04 2.16-6.50 5.45 3.0:8.0 1.44. .08-4.66
1.Q. ' 28 ' 42--119 101.78 62-131 13.5 -7-44
*Mean Test-Retest Period = 7 months 14 days /

. . . /'

!
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. MATERIALS AVAILABLE. 1. Focus on The Role of Assessment /‘ _
2. Focus on the Educational Setting e L : :
3 Activities for the Preschool Child ' | >~y
. Instructiorial Packet on Prescriptive Teachlng Procedure (avallable free
wnth sample prescriptive form) _ s & i :
5. Chart of the developmental skills u \
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PROJECT TITLE Comprehenswe Early Gﬁlldhood Program _

¢

I PROJECT LOCATION Joint County School System

., - 401 Sixth Street, SIW. S o B
- Cedar Rap|ds lowa 52406 . \.'.‘ : N
- (3187 366- 7601 Myron W. Rodee; Pro;ect Dlrector

N2

_ CHILDREN SERVED Dur|ng the 1974-75 schooI ear, thi s'proje'ct served 145 chil-
dren between the ages of zéro and seven with dlrect services. These children

_ . represent varnoUs degrees of numerous handicapping’ condltlons in the six:

- \-‘_ . county drea served by the Jomt County School System -

EDU,CATIONAL PROGRAM The program is deS|gned to-meet the |ndIV|dua! needs -
of preschool chlldren who demonstrate a developmental delay in one or more’ '
3 of the followmg areas cognltlve socnal -self-help, motor ‘or language skills.

i
S

. Acceptance‘ of a chlld lnto the program is on the basnsQf recognlzed delays -
rather than upon categoruzatuon by handicapping condijtion. That is, formal ~
diagnosis and Iabellng is n'ot:necessa@I for acceptance into. the program

. (3
e s . ) AT . :
o Educat|onaI services are provg@j ln-elght center based programs servmg -
) snx hours per day, five days er week.’ . :
(’.‘ EVIDENCE OF EFFECTIVENESS Of.the chlldren served in 1973~ 74 sixty- three.
_ _ were adm|n|stered the Alpern Boll Developmental Profile on 'a pre and post=. © | .
t L . test ‘basis. The pre-test was administered, usually wnthln the first month

_ of the child's acceptance into the program. The post—test was adm|n|stered'
duringthe. last month of schooI .

Mean gain scores for children grouped according to the number of months be-
tween pre and post;testing lndlcated that there were substantial gains ln %all
deveIopmentaI areas. : : :

-~
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g o Table 1
Pre and Po:s't'-;Freatment Mean Developmental Gain Scores
for.the Three froups of Children Served

A

‘Group- A* Group B*: Group C*
1-3 mos. . 4-8 mos. - 9-11 mos.
Developmental _ ~ :
Area . : Gain Range * Gain Range Gain Range
(N=6) . (N=35) . _ (N=22)
Physical (motor) ~*.7.0 _0-14 - 10.1 2-38 4.3 6-24
Self-Help 7 8.3 .0-26 1.5 1442 15.0  8-20
Socialization M0 Foews - 7 111 2-46 1.5  6-8
Académic (cogni-  11.5 “-0-24 -, - 11.3  16-30. 19.0  6-u4 )
tive) Y _ ) :
B - ‘ ¢ )
.Communication 6.0 0-16 11.5 12-42 "y 12.00 4-24 ’
‘ (language) . - o . - | ’
. . V)
*Time between pre and.bqst-—tésting ' ‘ ' /_
) - N . « .‘/
2 N . . . ‘/ -
- Inlo.rder to dgtermip‘e-gains and losses as related.to the child's chronologi-

cal age, gain scores were also corp(puted against chronological age. That
is, if a child ware in a program for three months, one might anficipate
. that the child would develop three months growth through maturation alone.
~Ther‘efore, the project determiped the amount of growth' for each child
- . beyond length of time in the program by subtracting the number, of moniths
’ .. in the program front the total measured growth in_months during that
period. These.data are shown in Table 2.
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Table 2

*Gains in Development Beyond Normal Growth
and Develgpment Expectation

Group A* . Group B* Group C*
1-3 mos. 4-8 mos. 9-11 mos.
Developmental e R v
Area ‘ Gain .Range . Gain Range ~ Gain Range
Physical (motor) 5.0 2-13 4.2 12-33 4.2 2-14
' Self-Help 5.7 8-13 5.9 10-37 4.8 2-10
Socialization 9.0 2-41- 5.6 13-41 2.8 0-8
Academic (cogni- 9.8 2021 5.5, 22-25 8.8 1-34
' tive) © '
Communication .. 3.0 1-13 3.4 18-37 W2.2 5-14

{language)

*Time between pre and post-testing

1

¢ ‘Even the adjusted data represents considerable growth in development
if it is recognized that the children were behind in normal developmental
rates at the initial assessment and would be expected to fall further be-
hind as they matured chronologically without appropriate services. ' )

MATERIALS AVAILABLE. None.
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PROJECT TITLE. Preschool Handicapped B-6 Pa rent-Child Home Stimulation
Project

PROJECT LOCATION. Marshall-Powenshiek Joint County System
' 9 Westwood Drive _ ,_
Marshalltown, lowa 50153 - A .
{515) 752-1723; John D. Montgomery, Project Director ’ '

CHILDREN SERVED. During the 1974-75 FY, the Marshalltown Project provided
‘ direct services to 206 children ranging in age from twenty-two days to six
and one-half years. One hundred and forty-two children were enrolled.
Fifty-three were'assessed and found not eligible. Eleven were assessed and
found eligible’but not enrolled. At the close of the project period 1974-75,
nine home advisors were carrying.a caseload of one hundred and thirty-eight

children,

EDUCATIONAL PROGRAM. The project is designed to provide educational services,
in the home, to preschool, educationally deprived, handicapped children of
ages birth to five. The main thrust is directed toward parents in an effort to

" help them become moreé effective "first" teachers._......... .. :

The home intervention services consist of weekly individual parent training
sessions with home trainers and monthly group parent meetings with the pro-
ject staff. The parents are taught to be prescriptive teachers of their own chil-
dren. They wor’* directly with the children every day for thirty to sixty min-
utes in "learning episodes" that were designed by the staff and the parents.

These episodes are reviewed weekly by parents and the project staff. \

EVIDENCE OF EFFECTIVENESS. Changes in the children's development can be
i noted by reviewing Table 1. For example, the four children in the two year
oid age bracke:, communication category, had a mean gain of 1. 6 months,

developmentally, for each month in the twelve month pre and post-test interval. -

43
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Table 1

Children's Developméntal Crowth Rate Per
Time in Months in Project ‘

Category' Age in Years Mean Gain Across
‘ : - " All Ages
1?2 3 4 5 6 ’
Communication ' 1.60 1.65 2.00 1.97 1.48 1.74
n=1 n=4 n=9 n=10 n=6 n=2 n=31
Motor 1.73 1.65 1.86 2.15 1.67 1.81
n=1 n=4 n=9 n=10 n=6 n=2 n=31
Social 1.23 1.56 1.69 1.55 1.37 1.48 .
n=1 n=4 n=9 n=10 n=6 n=2 n=31
DQ 1.35 1.16 1.24 1.39° . .96 1.22
n=1 n= n=9 n=10 n=6 n=2 n=30

aAny cell with an n of 1 was not computead.

MATERIALS AVAILABLE. None.
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PROJECT TITLE. Project Maine Syream
Child Development and Farrily Resource Center

PROJECT LOCATION. Project Maine Stream
Cumberland, Maine 04021
(207) 829-5541; Frances H. Hale, Project Dnrector

CHILDREN SERVED Project Maine Stream provides direct educational services to
children, three to eight years old, representing nearly every category of
handicap in the field of special education. In 1974-75, sixty-seven children
received direct services through-five locations: 'the project center, an isolated
center on Chebeague Island, the home based program, Head Start tutornals '
and nursery school counselmg

EDUCATIONAL PROGRAM. As indicated by the project's title, the phnlosophncal )
base for the Cumberland program is devoted to getting the handncapped chnldren
into public education programs that can serve both handicapped and non-han- .
dicapped. To accomplish this, a semi-integrated program is utilized which en-
rolls children with varying degrees of handicapping conditions. .

A hbme teaching program was provided in 1973-75, with instruction in the
home provided twice weekly for forty-five minutes.

A developmental class for eighteen, three to four year olds was provided four
days each week, two hours each day.

1‘
A kindergarten class served nineteen children five to eight years: of age for
three hours per day, fodr days per week.

A preschool program was provided for thirteen children, three to four years
of age. on Chebeague Island off the M.aine coast. The program consisted of
two, one-hour classes, two days a week. : :

. All programs operated on a prescriptive teaching/therapy model with prescrig-
tions developed for each child. Prescriptions are used for teaching the chil- i
dren in both school and home settings.

EVIDENCE OF EFFECTIVENESS. Since the ultimate goal of the program is to facili-
tate the overall level of developmental progress to allow project children to
enroll successfully and "stick" in regular pubiic school programs, the chiid
progress report was designed to faocus on that placement and retention measure.
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" A total of forty-one program children were old enough to be enrolled in regu-
lar public school classrooms in the fall of 1974. Of those children, twenty- six
obtamed adequate levels of developmental progress during the 1973-74 academlc
year to ‘warrant that placement.

The other flfteen children were to remain in the program or to be enrolled in
othef than non-handicapped classroom situations. Those placements are indi-
cated below.

Table 1

Placement of Fifteen Project Children Who
Did Not Go into a Regular Public School

Classroom
Type of Placement - "~ Number of Children
E ' Placed
" Children in special classes in public schools 10
Child in private nursery school 1
Children- returning to Project Mainé Stream
DeVeIopmentaI Clas_s _ .2
Children returning to Project Malne Stream
Kindergarten Class - 2

Consistent with.the program's major.objectives, and perhaps most impres-
sive of the data reported by the project, was the fact that over the first
and second years of service delivery the project had placed a large num-
ber of these children in a variety of other public and/or regular classroom’
situations with 100 percent success. Thatis, every child placed had
either previously developed sufficient skills for functioning in that place-
ment or the Project Maine Stream staff was able to supplement other public

‘ programs with services to those chlldren to allow for their continued success.

MATERIALS AVAILABLE. . T.A.P.
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. PROJECT TITLE. An Early Interventlon Program for Chlldren with Developmental :

Handicaps

PROJECT LOCATION. Department of Child Psychiatry
University Hospital, 82 East Concord Street
Boston, Massachusetts 02118
{(617) 262-4200;- Marguerite Smith, Project Director

CHILDREN SERVED. During the 1974-75 FY, thirty-three children and thexr parents

received direct services. These children, who ranged in age from zero to
one€ year, represented a number of categorlcal handicapping conditions. All
of the children were from families residing in the lntercity area. )
' 2
EDUCATIONAL PROGRAM. The program is designed to provide two principal kinds
of services. First, direct counseling and guidance are provided parents to
help them relate to their child and to work with his handicapping condition;
~the services are intended to have direct impact on the parents' patterns of
interaction with. the child and, consequently, upon the child's developmental
‘progress. Second, activities and programs for directly facilitating the child's
development are provided. The effectiveness of both kinds of services depend
on a continuous relationship between the project personnel and the parents,.
on home visits, and on regular interaction with professionals from other dis-
ciplines who are either at the hospltdl or the university.

EVIDENCE OF EFFECTIVENESS. A parent attitudinal instrument (the Parent Atti-
tude Change Scale), which was developed by project personnel, was, adminis-
tered twice to parents: shortly after the child was accepted into the program

- and at the end of the funding period (June 30, 1974) . It included eight items
regarding parental behavior. Parents were rated on each item on a scale of
_one to five (low to high). The ratings reflected the project personnel's per-
ceptlon of parents' cooperativeness in keeping scheduled appointments both
at the project and during home visits, their willingness to follow suggested
procedures to use with their child, their general awareness of the child's needs,

. and their attitudinal responses toward the child. .

A total of nineteen mothers were involved in the program for at least six months.
The pre"and_post—test results of the Parent Attitude Change Scale are presented
in Figure 1. The Figure reveals that all but three mothers were perceived to
have improved in. their competency as parents and/or in their attitudes toward
their children during the period of involvement in the program. >Mothers 1 and .
2 were rated least competent in both pre-test and post-test ratings. Mother 19,
however, was rated at a-level of maximum competency at the time of pre-testing
and, thus, "ceilinged out" on the evaluation instrument. The sixteen remaining .
mothers improved in their ratings to various degrees. ' Inspection of the distances
between "rating at entrance to the program" and "rating as of June 30, 1974"
wnll show the relative improvement.

47
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Figure 1

~ Attitude Change in Mothers Based on Pre and
Post-Scores on the Parent Attitude Change
Scale '

. MOST 5
u
3
/ -~
2
LEAST 1

1A 3 5 7 9 1 13 15 17 =19
Mdtheré participating in'program six months or longer

A Ratings at entrance to program
ORatings as of June 30, 1974

N = 19 mothers ) -
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. PROJECT TITLE. Infant Program for the Visually Impaired

'PROJECT LOCATION. Ingham {ntérmediate School District— ... ... .
2630 W. Howell Road - ' '
Mason, Michigan 48854 -
(517) 676-1050; Sherry Raynor, PrOJect Director

CHILDREN SERVED. Operating thr'ough an intermedia_te school district, the project
provides direct educational services to children with varying degrees of visual
impairment through six years of age. Several of the children- could be classi- '
fied as multiply handicapped. All the children hava visual lmpalrments which
necessitate training for future adaptation to home, schc~!, and other enviror- R

mental settmgs

- EDUCATIONAL PROGRAM. Because of wide variation in the nature and degree of
the handlcaps the project provides a varlety of indlwdual and small group in-
. structional settings for the chlldren Four major dellvery components are
prov:ded .
1. Thirteen chlldren are included in a half-day nursery program
four times weekly, which is combined with weekly home visits
for parent teachmg, N
2. Four children are provided for through weekly home teachmg
sessions. These children range in age from birth to two and
one-half years; they are too young to be included in the center
based program; )
3. Project personnel provide weekly consulta;ive services to regu-
lar classroom teachers serving school aged visually impalred
children; :
4. In addition to the twenty children receiving direct services,
teachers of four children, who have been integrated into regu—
lar nursery school sessions, receive weekly consultant serv:ces
"~ EVIDENCE OF EFFECTIVENESS. Children's progress records reported by the pro-
ject, indicate that evaluation of program effectiveness primarily centered on
the degree to which project children achieved their objectives. This procedure
was deemed necessary because of variations in the nature and degree of handi-
cap and chronological age. .

" The following table indicates the degree to which children attained established
objectives in seven developmental areas. With only five exceptions, all indivi-
duals or groups achieved at or-above 80 percent of the established objectives.
Even in those five exceptlons achievement was between 60 percent and 75 per-

cent.
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Table 1

Percentage of Attainment of Objectives in

- Seven Developmental Areas -
Developmental  Infants *~  Blind Visually  Individual Individual
Areas : Children linpaired 1 2

— o S _ Children : '
(n=3) ~(n=4) (n=4) (n=1) - (n=1)
Socialization 88% 87% 92% 90% © 75%
Language 83% . 93% 80%. - 87% 1008 ™
Self-Help  80%° 1008 100% . 85%  °  65%
"Motor Develop- ' N o, - ' "
ment 83% 91% 83% = .85% 100% -
N o
Prescriptive. ' _ _
~ Motor Program . 87% 80%. 91% + | 66% . - 91% o
o . . : i S -
Sensory Explor- . T _
ation 60% 87% 95% 1008 = - 75%
' 7 ’ P b
Mobility 100% - .- 1008 1008 |

+

L3

MATERIALS AVAILABLE. Get a Wiggle On, a guide for parents of blind infants.

Language Assessment Tool for Blind Infants, field test form.

s . - . “
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" NEW HAMPSHIRE

: PROJECT TITLE. Pro;ect Prevent

PROJECT LOCATION Dartmouth Medlcal School
" Dartmouth College '
 Hanover,; New Hampshire 03755
" (603) 6Q3 4000; Bert Nadeau PrOJect Dlrector

CHILDREN SERVED. During project year 1973-74, a total of f‘fty one "at risk"
children in K-1 were provided direct educational services by Project Prevent.
An additional thirteen preschool children received project services, including

N comprehensive evaluation, development of a prescriptive program, and follow-

\\ up with area preschool personnel to assist them in implementing the program.
A child-was.considered "at risk" and appropriate for project services if, on
the basis of administration of screeriing measures and the collection of obsérva-
tlonal data, the child was identifled as a potential candidate for development of -
a handicappmg condition which « ould impair present or future functlonmg )

During the pro;ect year 1974-75 (HCEEP funded Year ), a tétal of 105 chIl- E ]
dren between the ages of three and eight received project services. “'i; nro- -
Ject also started a preschool component which served a small number . b

capped chlldrien from Head Start, day care, and private.nursery schools. ‘ﬁ;r

At the begin.nin\'g, the project included a program of screening for kindergarten(
children. In the\second .year, this program was abandoned in favor of increas-"
_ing direct service aspeds because of (1) resistance to the screening and (2)
" the need to maximlze\intervention in order to increase the likelihood that the
" local school systems would provide contmuation support.

i

" EDUCATIONAL PROGRAM +~ Of the fifty-one childr_en now receiVing direct services,

nineteen attended the project's Diagnostic.Classroom for intensive observation,
" assessment, diagnostic teachmg and remedial and/or in-class management pro-
grams. Children usually attend the Diagnostic Classroom for three hours per.
‘day, four days per week for elght weeks. The other thirty-two children re- - -
ceived individual tutoring from\prOJect personnel two to four times weekly for
three to six months. The’ lnstructlon and management programs involved estab-
lish’ing and monitorlng individual ‘objectives. . o

In the third year, as part of a strategy to make services more Vlslbie and more
likely to be continued by the public schools the center based dlagnostlc class-
room was replaced by two school based\resou rce classrooms. This approach
allowed continuation of diagnostlc services but added a short term, intensive

remedial and behawor mahagement prograrn -
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EVIDENCE OF EFFECTIVENESS Previously established informal procedures pro-

_teachers and observational technlques
‘classroom teachers indicated that adequate progress was being made.

vided a subjectlve means of assessmg the progress of pro;ect children. First,
the Diagnostic Classroom sinit mide follow-up vnsnts to each of the nineteen
children wha attended the P ,ect'Prevent classroom The staff dlscussed the
child's progress and observed him in his regular classroom. Second a review

- ‘team comprised of project and school personnel r~ontinued tQ monitor child pro-

gress through ongoing consultation with the chlldren s regular classroom _
Informal feedback from the children's

rd

i
During the 1973 74 academic year, more demonstrative evaluation procedures
were initiated. Behavioral objectives began to, be wrltten for the majorlty of

the chi|dren : ‘ : _ T o

3 .
. <

Table 1 _ .
’ : / o R : -
Children with Written Be_havioral Objectives , ;
o Academic Year 1973-74 o ) A

. S . K
: Nurhber of . Number af. : P»er'certt of
Children . Children with . Children with
Town - Served | .. Objectives . =~ . Objectives
Lebanon ‘ . _ 48 - Ii 39 — 81.2%
‘Harmove_r—Nor‘Wich 26 . .15 o _ ‘ 57.6% g
72.9% |

« Totals _ B _ FA . >4

e
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.. . In Lebanon, project-tutors worked with twenty-seven of the thirty-nine chil=
8 . dren for whom objectives were established. Of the 334 objectives written, 81.4
percent we re"attained. o - : _ :
— o - B Lo . o
o ' ® . .. . c s ) P
- . rTable"'Z
. . . NI
L . Summary of Objectlves Attainment of Children Served by Project Tutors
.Academlc Year 1973-74
, e . B
2 - _ T, 2 . —
R ~ " Number of : ;, Number‘of Number of Percent of
" Children, ) Objectnfes Objectives Objectives
i Worked With = - Written . Attained Attained
[ ' . ' : L
k 7
27 334 272 81.4%
k N .
- \( - - '. . .
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ported it to be a useful tool.
pro;ect ‘tutor had with behavnoral objectlves

" Table 3

Both groups re-

Summary of Objectlves Attalned by Chlldren Served by One Tutor
Academic Year 1973-74° 4

.

'I

A The utllizatlon of behavnoral objectives in an lnstructlonal settlng was a learn-

ing experience for many of the project and school personneI
Theé following table indicates: the success that one

A

Number of

Percent of °

¥

. Number of Objectives : Objeé:tlves
Child » Objectives. . Attained Attalned
. , 11 110 10 - 100%
/ 3 ;118 ¢ 17 943
/ 3 12 P 10 - 83%
S L ; - 13 N 12 92%
N 5 N 18 'y 77%
f 6 26 18 69%
\ | 7 18- 17 . 9u%
L 8 , ﬁg‘ 16 . 8U%
- 9. 15 ) 13 86%
N 10 13 ' 9. 69% -
I N L 3 o 7 54%
L 12 . 18 Ly 17 ous
/ 13 , 16 . ] 16° 100%
f 4 17 ! 17 100%
N 15 . . .10 91%
L .16 16 V12 75%
17 15. 3Lt . 93%
Mean. © 15.76 13.47 85.4% h

Lt
b Y

Assessment of children's progress during the project's third year was ac- .
: compiished-in a variety of. ways. A system of pre and post-testing was
T -utilized with children attendlng the Resource Classrooms in Hanover and -
Lebanon, In"general, ‘the results indicated that children made substantial
progress in speC|f‘c sl§|ll areas within relatively short perlods of time.

Behavioral objectlves were utlllzed to asSess the programs of children in the

tutorial and te/acher consultant programs. SubBstantial progress is reflected
. ‘ in the data, jn that .more than 80 percent of the objectives set |n aII the -
oL schools and/programs were attained

e ~ )
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MATERIALS AVAILABLE. The project has not produced materials of its own, but
" does have available more detailed descriptions of project components, including
a somewhat different resource classroom concept. ‘ :

N

Va
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NEW JERSEY

* PROJECT TITLE. Integrated Preschool Mode,l Center

PROJECT LOCATION. .Early Childhood Demonstration Center
-Glassboro State College ' . :
Glassboro, New Jersey 08028 ‘

(609) 445-6285; Marion R. Hodes Pro;ect DI rector

CHILDREN SERVED. Housed at Glassboro State College, the Integrated Project is
designed to serve both handicapped and non-handicapped children in an inte-
grated program with speciahzed resource help. The prOJect consists of two
components:

1. The Infant and Toddler Unit serves children through two years of age
and consists of activities and special exercises appropriate to the de-
velopmental level of the individual child.

2. The Preschool Unit serves the older children, from two to six years of

e . . age . // . ¥

Within both Units, han’dicapbed children receive differential diagnosis, indi-
vidual prescrip'tions, and continuous evaluation of progress. All educational
prescriptions are delivered on an individual, small group or large group basis
as appropriate to the skill level of each child. Specialized direct services
range from ten minutes per day in the Infant and Toddler Unit to one- half hour
per day in the Preschf‘ol Unit. All children in the program are enrolied flve

mornings per week.

EVIDENCE OF EFFECTIVENESS. Since a varied population of children with special
needs was served in the program, project personnel felt it inappropriate to
establish and report group goals ‘and objectives. Consequent!y, in addition
to continuous observational and anecdotal records of desired growth, a pre and
post-test evaluation was included. .

The pre and post~tes\ instrument used was the Summary of Screening Assessment

of Educational Need of the Blrth through Three Scale. This instrument measured

five different curricular (developmental) areas: cral language comprehensuSn
oril language expresstén apdltory memory, visual-motor memory, and vnsuaI\

according to each of the test s sub-test areas-and three groups of children,
(handlcapped non-hanc{ncapped and Title ).

\

msior perception. Change data are.reported in Table 1 by categories, arranged
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Table 1 ) '

Frequency of Children Falling inte Adjusted Gain Scdre Categories in Months*

Frequency of Children's Scor;es

, , -9 -6 1—3 -1 0 0 O 1 3 -6 9 12+
Total Adjusted Gain to to to to to to to to to to
Scores in Months -12 -12°-9 -6 -3 -1 1T 3 6 9 12

Oral Language:
Comprehension

Handicapped 103 1 2 0 0 0 6 4° 3 7
Non-handicapped 3 15 4 1 0 1 2 4 4 0 5
Title | _ 0 0 5 1 3 00 0 4 2 2 8
Oral Language:
Expression —_—
Handicapped 0 0 1 1 1 1 0 1 2 3 4 59
Non-Handicapped . 2 1 3 0 0 2 5 3 4 0 12
Title | . _ 0 03 o0 1 00 O 0 2 3 4 12
Auditory Memory N .
Handicapped 5 00 2 1 0 6 1 1°2 2 3 10
Non- Handlcapped '5 210 0 3 0 o0 2 4 1. 3 4 15
Title | - 3 00 0 100 2 02 0 4 14
/ Visual-Motor Memory - ) o : N\
/ * Handicapped" 2 01 3 0-2 0 2 ”‘2\ 1 3 1 1
! ~ Non-Handicapped 3 01 2 6 00 2 0,3 3 2 13
"Title | . 0 00 2.0 10 1 02 3 1 16
Visual-Motor Perception : \ ‘ .
" Handicapped 101 4 3 21 2 04 4> 4
Non- HandICdpped 3 .0 1 5 1.0 3 07 4 "1 10
Title I . ° +« 1 0 1 1 T2 1 3 0 4 -3 \6
-

~ -
*Adjusted gain scores are the differences between actual post-test scores and ahtl- B
cipated post-test scores (which were based on the ratio of pre-test scores to ch ron-
ological age} . -
, ¥ : -
In all curricular (developmental) zreas, from three to four times as many handi-
capped children made greater gains while in the program than had been anti-
, cipated.

“_  MATERIALS AVAILABLE. None. ' . 517
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PROJECT TITLE. Mobile Early Education Project

PROJECT LOCATION Mount Carmel Gu:ld
17 Mulberry Street

Newark, New Jersey 07102
(201) 624-2405; Paquxta Roberts, Pro;ect Dlrector

CHILDREN SERVED. During project year 1973-74, the Mobile Education Projeci.
operating out of the Mount Carmel Guild, provided direct educational services
to 112 children up tosix years of age with a variety of handicapping condltlons

and delayed development . >

EDUCATIONAL PROGRAM. The children served by this project come from immobile,.
poor urban homes. To overcome the immobility, the project uses a mobile
classroom unit to take the Instructional program to the children.

The project is staffed largely with indigenous (local) personnel working with

a core of trained professionals available through the Guild. The educational
instruction involves procedures of differential diagnosis and diagnostic teach-
ing. The basic educational program revolves around developmental sequences
appropriate to the natural growth patterns of children. '

EVIDENCE OF EFFECTIVENESS. The Mobile ‘E‘arly Education Project reported evi-
-dence of children's progress based on the staff's assessment of the perceived
functional abilities of children. Those ratings, on a number of skills, were

made in 1973, then again in 1974. Curricular areas Iin which judgments

were made of functional ablilities were: language, social- -personal, gross motor,
and fine motor. The staff rated the children's abilities to function on skills .
in relation to their chronological ages. The rating scale ranged from a low of .
'y for functioning "extremely below age level" to a high of '1' for functioning
"at or above age level." An analysis of overall changes in the age appropriate
abilities'of the children, as.perceived by project personnel, is presented in

Table 1. ¢

1
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Table 1

. A Leveyls and Pértentéges of Children Showing Gains in Staff Ratings~
Le;/eI—September 1973 Level—._June"‘1974“ . | . Percent of"Children _
' _Showving Changes»
2 - 1 . e
3 1 - 53
3 2 , 18%
T : 1 6%
4 ' 2 ‘ S
4 B - . | 3 R 7%
At Level .1—September . ' 21%

In the various components of Ianguage' learning, most of the children developed
skills sufficient to be rated one .or two scale points above their pre-test ratings.
In the social-personal, gross motor, and fine motor areas, 70 percent, 80 per--.

cent, and 55 percent, respectively, were rated at or above age level. -
) N

29
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| Table 2
Percentages of Children in Program Showing Changes or No Changes in
Staff Ratings; Listed by Speclfic Behavior :

Changes in Rafings

!
é” § & September to June ‘
S 228 2 3 3. 4 TR
5\ 372 to to to to to to
Rated Behavior* "o o2 1 1 2 1 2 3
: : oz << wn
LANGU:! AGE (Specnlc behavnors identified) b
Knows colors** 5 - 3 - 35 - 20. -
Labels body parts 5 - 35 10 30 - 15 5
Has numbter concepts 10 - 40 15 - .15 20
Knows function of common - '
objects o 5 35 - 20 10 20 - 10
Can make comparisons .
based vn si:a . 5 - - 50 30 10 - - 5
Understands preposmons 10 - .30 40 - 10 5
Follows commands o ' :
{(Including "No!") - 10 45 35 - 5 - 5
Answers single questions - _ .
who, what, wiiers, etc. 5 30 - 60 - - - 5
Number of words in ) :
vocabulary 5 - - 20 20 50 - 5
Responds to gestures - 80, 35 20 - - - 5
Responds to auditury . ’ _
stimuli , 35 30 5 - 20 - 15 15
Has ingelligible speech 5 40 25 20 5 = - 5
" Responds to visua! stimuli - 5 1: 25, 20 5 25 10
UUsex short phrases and o '
senterices 20 - - 30 5 20 - - 25
H.s categorical concepts: )
animals, food, ctc. 15 - 10 5 30 - 20 20
Communicates expressively - : . ‘
(including babbling) 25 - 10 15 25 - 10 15
SOCIAL PERSONAL - 70 25 5 - - - -
GROSS MOTOR - 80 10 - 5~ - - 5
FiNE MCTOR - 55 20 10 30 - - 5
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-
- -

)

*Ratings for percelved level of function’ ng had the dlrectlons and point values as

- follows:

To what extent is the child's functioning appropriate to hxs age In the mllowmg
areas? (Circle one) :
1- ator above 2 - slightly below 3 - moderately below 4 - extremely below

age level age level age level - age level
**Percentages for this skill, as reported by the project, do not total across to 100%.

-~

.

MATERIALS AVAILABLE. None.

oY
o
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PROJECT TITLE. Responsnve Environment Program for Spamsh Amerlcan Children
(REPSAC} .

PROJECT Locm:-:;: Clovis Municipal Schools - . ‘ .
420 East Grand Avenue o )
Clovis, New Mexico 88101
(505) 762-5250; Gay Herman Project Dlrer'or

CHILDREN SERVED. The project serves "hlgh risk" three to five year oId Spanlsh
American children. The following criteria are used for. acceptance lnto the
program (criteria are liSted in order of importance) :

1. low birth weight (below five and one-half pounds, thé standard )
set by the World Health Orgamzatlon) ‘ :

“health history . '

educational level of parents '
educational level of sibling(s)

home Ianguage (Spanish or Engllsh) .
family income S .

W

With these ‘criteria established, partlclpants are diagnosed as "high risk, vuI-
nerable, or handicapped" by the project staff. :

EDUCATIONAL PROGRAM. The chlldren are provided with intervention actlvmes
designed to reduce the likelihood of special ‘education placement upon entrance
into the fornfal school setting.. The children attend the preschool program daily -
for three and one-half hours. The program uses components of four earlier
models of early childhood education: (1) the New Nursery School, developed

" by John Meier, Glen Nimnicht, ‘and Oralie McAfee in Greeley, Colorado, (2) the
Responsive Environment concept, (3) Project LIFE, i.e., Life Instructior: to
Facilitate Education, and (4) the Piaget Early Childhood Curriculum, in English
and Spanlsh Within each of these components, bilingual actlvltles comprlse

. an lmportant part of the daily schedule

<

The project goal IS to produce significant growth in the areas of: language -,

ability in English and Spanish, speech development, sensory and perceptu‘*l
ability, psychomotor development, learning aptltude and school readiness in
"high risk" and/or nandlcapped_chlldren : -

The project site was also used for in-service training of Head Start personnel;,
special education personnel, kindergarten and early education teachers from \
' ‘across the state. - ° ( o ‘ : o

EVIDENCE OF EFFECTIVENESS. The evaluatlon design for 1974-75, which pertalned ‘
only to the lnstructlonal component, was based upon the’ component objectives
and émployed a pre and post-test design. In addition, a fotlow- -up study was
conducted of former REPSAC students who were, in 1974-75, in grades 1, 2, L
and 3.  The major findings of evaluation as pertains to the instructional com- !

|

© ponent were: , “

“l
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1. REPSAC students made significant gains in: language abiliiy in Ehglish_;
language ability in Spanish; sensory and perceptual discrimination; and
schodl readiness. Sign_iﬂcan_t gain was not evident in learning aptitude’(IQ). v

Table L

P're and Post=Test Performancé df REPSAC Students

® -
o .

. ‘ _ Mean
Test — - © N Means . Gain. s ot
FROSTIG " 32 PRE 16.42 ~ . 615 )
(Sensory and Percep- - ©21.73 : . 6.12%
tual Discrimination) POST -38.15 oo . 10.23
HISKEY ¢ 32 PRE 91.14 7.89 .
(Learning Aptitude) o o . 4.22 - 1.77 .
" POST 95.36 : - 6.32 -
CARROW . 32 PRE 20.18 . 13.84
(Spanish) - ' ) -7 L3112 . : -, 5.13%*
, POST 51.30 . 6.28 S
PEABODY » 32 - PRE 21.70 | _16.81
(English) : L 46.40 ' 7.14%
POST: 67.60 _ 13.69 .
WALKER 32 PRE 22.17 - 10.13
. (School Readiness) o : - 16,13 0 B
~ POST 38.30 7,21 :
¢
*p < .001. ;
s

. 59'
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2. The three, four, and five year old REPSAC students made significant gains
‘in language ability in English; language ability in Spanish; sensory and per- '
- ceptual discriminatlon; and school readiness. Significant gain was not evident
- in learning aptitude-(lQ) . - ' :

'I:éble 2

Age and Test Performance of REPSAC Students

_ | , < Mean .

Test - oo . Age N : Gain = - t". -
FROSTIG 3 5 . 22,16 -, 5.
(Sensory and Percep- & ) 15 . 18.66 . ‘4.10%

tual Discrimination) -5 112 - - 16.21 - 3.92%*
HISKEY 3 o5 | 4.8 - 1.33
(Learning Aptitude) L ' 15 - 3.21 1.21

_ | 5 12 2.01 .73
CARROW. 3 5 . 31.18 =~ 4. 17%
(Spanish) 4 15 36.21 5.01%
B 5 12 © 28.33 3.77%
PEABODY 3 5 . u7.13 0 6.23%
(English) 4 ' 15 52.18 7.01%
‘ 5 12 S - 37.21 5.16%
) - WALKER 3 5 e 11,87 2.97%*
. (School Readiness) 4 . : 15 - 21.15 . 4.87*
‘ 5 12 10.83  ° 2.87%*
*p < .001.
**p < .01 | a S -

64
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3. First, second, and third year REPSAC students made ‘significant g'_‘a\ins in:
" language ability in English; language ability.in Spanish; sensory and percep-
‘tual discrimination; and school readiness. Significant gain-was not evident in
" learning aptitude (IQ). : _ . S \
- S . Tdble3
Year in Program and Testl'P_erformé‘hEé, of REPSAC Students
) . \l . ~ i
o . - Mean - . | ' \.\ :

"~ Test YP N : Gain .- ot A
FROSTIG 1 16 . 22,13 n3er
(Sensory and Percep- 2. . 10 20.18 ' h.92% _\
* tual Discrimination) 3 .6 I V%2 I N} S

. CHISKEY - 1 16 5.21 © 1.63
B (Learning Aptitude) *+ 2 . .10 4.16 ©1.26 - ‘
' : -3 -6 . 2,83 01
" CARROW 1 16 : 36.12 . 5.14%
(Spanish) | 2 ' 10 29.14 ' 4.51*
. 3 6 24.23 . 3.98%%%
R . L . . /
PEABODY 1 . ©16 ~ 58.40 9.41%
(English) v 2 - 10 y 4416 5.13%
: - T3 -' 6 - . 38.12 ©6.01*
.~ WALKER - 4 1 | 16 S 22221 3.16*
" (Schoo! Readiness) =~ 2 : 10 : ~ 16.70 2.96%*
3 : 6 ' 9 2. 77k**

*p < .001
**p < .01 v
¥rp < .05 -

.. 85 ST
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14'.-\ In the follow-up study test performance of former. REPSAC students now in
. grades 2 and 3 lndlcated that " | ~ :
o
:\'a. Learning aptltude scores (IQ) remained relatively stable
-\ - from the initial cestlng in the! Fall of 1971 to the testing in.
\ © the Spring of 1975. The largest increase in scores accrued

' : S following the ﬁrst year of intervention.

b. Language development scores in Engllsh increased substan-— a
. tially after the f'rst year of |ntervent|on and at the end of the
- . second year of intervention. From the REPSAC exit point in
s _ the Spring of 1973, scores ha_ve_ tended to remain stable.
‘C. .;anguage development scores: in Spanlsh showed the largest

increase at the end of the second year of _interventjon. A
rather substantial decrease was noted from the R"“SAC exit
: pomt in the Sprlng of 1973 to the Spring of 1975
d. The time-series anaIys:s of’the data lndlcated that the chlldren s
development was substantialiy different than the expected growth
pattern: there was a downward trend in the areas of language
: development in Spanish, a s _n“ly upward trend in the area
7 ' of language development in i ni'ish, and a rather stable trend
- for learning aptitude (IQ) : e
e. lItwas found that twenty -five (93 percent) former REPSAC
students were in regular cIassrooms and two.{7 percent)
“were in special education classes. Only/one of the seventeen
stucients now in the second or- thlrd grade has been retained,
and onIy three of the twenty- seven students in the first three
grades have required any .type of special assistance. . . A\

\,

MATERIALS AVAILABLE.- A 28% mlnute 16mm coIor’f‘lm of the projéct has jUSt \
been completed and copies are available for loan. 4 \

A book of'suggested 'lesson plans in bothv English ;and Spanish is available.

|
|
: |
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PROJECT TITLE Las Palomltas EarIy Chlldhood Educatlon for the rlandicapped

PROJECT LOCATION New Mexnco State Umversnt/
Department of Elementary & Secondary Educatign
Box 3AC NMSU, Las Cruces, New Mexico 88003
(505) 646 2509;° Dr. Joy Brown Project Director

CHILDREN SEKVED Las Palomiitas, housed on the campus of New Mexico State
- “University, provides direct instructional services to handlcapped ahd non-
handicapped children. In 1975, .the project reported that‘the center based
: ~ component was serving twenty children, ages three to six-(five non-handi- ;. _
- . - capped and fifteen varied handicaps including four non4ambulatory) L

N ' The home based program reported forty~f|ve chlldren se"ved ages blcth to .
‘ six, wnth varled handlcaps : -
- EDUCATIONAL PROGRAM . The deIlvery of educational services at Las Cruces'is
based on assumptions that: (1) highly lndividualized instruction will decrease
the number of learning problems, and (2) early |nterventlon will be more
effec(tlve than Iater |ntervent|on -

[

_Each of the chlldren accordang to hls/her behavnor and test’ performance is

" provided with an individualized curriculum tailored to hls/her perceived needs
and level of functlonlng Long range objectives are establlshed for each chlld
in the four broad curricular areas of fine motor, gross motor Ianguage and
soclallzatlon : ‘

For each long range .oblj‘ective, intermediate objectives are written to hel
achieve the long range objectives. The program is lntended' to promote suc-
. cessful integration of children wnth diverse handicaps with.each other and
with non-handicapped children through the provnsnon of Skl||S requlsnt for
functlonlng in public cIassroom settings
EVIDENCE OF EFFECTIVENESS Due to the myriad of handicapplng conditions of -,
. the children served in the Las Palomitas programs and the project per onnel's
** concern over the, thl|lty of standardized testing to the instructional process,
evaluative procedures of program effectiveness were task specific observa-,
tions of each child's ability to achieve the objectives established for Him or her.
‘ . The table which follows shows the comparative number of long range and inter-
.7 mediate objectives achieved by the five non- handlcapped and the fifteen handl—,
\ ' ca}pped children. : . _ . {

T
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I Table 1

Indlwdual Attalnment of Long Range ‘and Intermedlate Objectives
Academlc Yea.r 1973-74

1 i .
Long Range Objectives . -~ No. Intermedlate Ogjectlves
i Corgpletegi e . : Completed
5 S ..g - §: ' .‘_é .
-§ & & E -3 2 & %
Child > 2 & = > % 5 =
£ 2 & 8 £ e & 8
TG - 7 i Q - n
‘Non- Handlcapped > co :
1 X X X X 4 1 2 3
2 X X ’ deze 1 4 5 -
3 . . X X 1 1 1 2
4 X X X o1 1 .1 3
5 X - : 1T 1 3
. Handicapped I . « S
e 1 XL L1 1 - o g
2 LX XX X \ 3. -1 M 2
, 3 " X 1 1/ 1
4 X 3 X | 41 ;202
~ 5 : X X . 3. - 1./_ 3 2
5 Y | 5 . 4 3 2
7y X X X )& 1A 1. .4
" g | - f X  X. X ERRUAE IS PO I
g ° . 3 v a3
0 . ., : IR 1
IR L S P " 1L 112
12 . X X X 1 1 1 3
T A3 - X X XX, SR R 2PN I
ACEEE I : . o R 10
V15 : XX X X AR TR R IR SR
&*: - n\ \. < - ’ : ‘l ) s .. . X ' ,‘ s . . ¥ <
\ ) 1Curril:u|ar areas in which is‘zdividual. long range objectives were attained
2The number of individual intermediate objectives attained in curr_‘icular_ar‘eaSt;’-
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MATERIALS AVAILABLE. Curriculum Gulde for all Exceptionalities
Sensory-Motor Curriculum Guide

"No Longer Strangers'--an 18} mlnuvte, color film dealing with parent-training-
parent. )

69
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PROJECT TITLE. A Total Milieu Apbroach to Handicapped Infant Education "

P =CT LOCATION. Suffolk Rehabilitation Center : I
o 159 Indian Head Road : o ;
Commack, New York 11725 : . /

(516) 543-2200; Claire Salant, Project Director ' /

CHILDREN SERVED. ‘During 1973-74, thirty-nine children between birth and two
and one-half years received direct services.| In 1975; the project reported
_ that forty-four children, between the ages of zero and three were served The
chlldren have a wide range of handlcapplng conditions.

EDUCATIONAL PROGRAM. The infant's natural//learning environment is the nome.
This project goes into the home to serve and in doing so, recognizes its re-
sponsibility to respect that which is culturally significant to the infant and fam-
ily. !

!

Project workers go into the home as the bésic thrust of the prograrﬁ There is
also a center. for physical (neurodevelopmental) therapy, occupatlonal therapy,
communication development, oral normalization, audlology and medical and

" mental health services. /

The curriculum is mdnvndually designed according to the initial and continuing
‘assessments of each child's physical,. language, social, emotional and intellec-
tual development, and according to the environment in which thF baby lives.

The educational model is based on Piaget's developmental progression in learn-
ing. The physical development aspects of the project stress the proper hand-
ling of handicapped babies, facilitative fynctioning, and exercise. The social-
emotional aspects of the project stress de\re1opir:g the sense of security and
self worth in the child and the family.- \

Thesstaff, working d!rectly with the babice. . \and their famulms consists of:
teachers, rehabilitation therapists, speech rixtologists, psychologists, social
warkers, and an in-service training leade: . .
‘ . \ . O
Sel‘vices include: weekly infant teacher hame \/isits of at least one and ~.ne-half
- to two hours duration; ‘medical and psychoingi¢al exams twice yearly; as weli
as assessments and therapy in any area as ".eeded Each family is encouraged
to participate in group, coupte or individual counsehng sess:on< at some or
.in the center.

EVIDENCE OF EFFECTIVENESS. The prei=zct staff dev\eloped modified testing proce-
dures involving positioning, facilization of the children, use of project staff and
parents, and/or develooment of zizernate test equipment in order to evaluate

- each child's progress bette.” 2 10 understand each child's functlonmg
i K ‘ \\

| | ‘
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These measures were adopted because most of the children are handicapped

to such a degree that they are unable to comply with the physical demands of
standard measures of infant development..

The project staff believes that such adaptations do not adversely affect the
conceptual integrity of the measures. Thtre were also other instruments, in-
cluding a Parent Attitude Scale, which were used.

Sample groups were divided according to level of physical disability. Group

I rarged from mild to moderate to severely physically involved. Group Il con-
sisted of five children who were extremely severely physically lnvolved The
results are presented in Tables 1 and 2.

Table 1 (

Changes in Developmental Age Equivalents at Six Month Test Interval on
The Bayley Scale (1973-1974)

Ages for Pre . Mental Develo;>- Motor Develop-

Number of and Post-Tests mental Age Increase mental Age Increase
Children in Months in Months in Months
Group |

3 12.0-17.5 2.83 ~ 2.17

5 18.0-23.5 3.38 1.50

4 24.0-29.5 3.43 '5.00
Group |1 v ,

1 12.0-17.5 ' 0.06 .} 0.00

2 18.0-23.5 0.25 0.00,

2 24.0-25.5 0.00 ’ ~0.00
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Table 2

Changes in Development Age Scores at Six Month Test Intervals on
the Denver Developmental Screening Test (1973-74)

Ages for
Pre and
Number of Post-Tests Perscnal Fine ; Gross
_ - Children in Months  Social Motor Language Motor
Group | |
1 12.0-17.5 3.4 1.0 1.7 1.1
5 18.0-23.5 2.5 0.8 3.8 0.4
8 24.0-29.5 2.5 4.1 6.0 2.1
3 30.0-36.0 4.4 0.0 1.8 3.8
Group I
2 18.0-23.5 0.00 ©0.00 0.00 0.00
4 24.0-29.5 0.00 0.32 0.43 -~ 0.30

MATERIALS AVAILABLE. "An Approach to the Treatﬁient of Cerebral Palsy"
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| PROJECT TITLE. Regional Parent Training Projec:

PROJECT LOCATION. Western Carolina Center
‘Morganton, North Carolina 28655
(704) 433-9516; Clarita A. King, Project Director

‘CHILDREN SERVED.. During project year 1973-74, this parent training preject pro-
vided direct services te 100 young handicapped children and their parents in
the sparsely populated mountainous region of western North Carolina. In 1975,
the project reported serving seventy-four children from two months to age ten.

EDUCATIONAL PROGRAM. Services to project children are provided primarily
through training small groups of parents. Composition of those groups is based
upon common developmental needs of the children. In weekly group meetings
parents are taught teaching techniques to be used in instruction and management
of their children's development. ‘

Parent trainers visit the home to provice parents with individual consultations
in the training programs to be administered to their children. As parents per-
fect their own skills, they aiso provide services to other parents of handicapped
children. '

EVIDENCE OF EFFECTIVENESS. The primary instrument administered by the Par-
ent Training Project for the measurement of child progress was the Adaptive
Behavior Scale. This instrument employs the interview format with the primary
caretaker as informant. The statistical analysis of the data obtained from the
pre and post-test administrations of the Adaptive Behavior Scale was performed
with a‘t-test for matched samples:-These data-are presented in Table 1. With
few exceptions, the pre-test and post-test administrations of these scales were
separated by a six month interval.

In the twenty-three categories measured by the Adaptive Behavior Scale, all
mean differences between the pre and post-test administrations were significant
at the .05 level of significance or above with the exception of the categories
"Untrustworthy Behavior" and "Use of Medication.” The mean difference be-"
tween the pre and post-test administrations of fifteen of the categories were

significant at the .01 level or above.

73
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Tabie 1

' : Pre and Post Adaptive Behavior Scores
— and Levels of Significance by Domain

-

Domain : Pre-Test Post-Test :
N Mean S.D. Mean S.D. t . p
Antisocial Behavior 58 6.09  7.70 3.02 4.06 .3.36 < .01
Rebellious Behavior 58 7.07 8.20  3.69 4.59 \3.47 < .001
‘Untrustworthy Behavior 58 71 1.52 .60 1.51 .49 NS
Withdrawal - 58 .66 1.78 . .16 | .36 2.28 < .05
Stereotyped Behavior . 58  1.05 1.91 .43 81 3.2 < .01, .
lnéppr’opr,iate Manners 58 .76 1.67 .34 .80 1.98 < .1
o Inappropriate Voca : _ | J
Habits : 58 .98 1.88 .45 - .91 2.14 < .05
Un'acceptable Yabits 58  3.07 4.01 1.84 2.33 | 2.33 < ‘.0'5'
Sclf-Abusive Behavior 58 .48 1.00°- "~ .19 .63 2.04 4< 05
-" Hyperactive Tendencies 58 2.43 3.05  ° 1.45 "2.23 3.19 < .01
Sexually Aberrant . - ) ,
‘ Behavior’s . 58 2 .62 .03 .26 2.27 < .05
.Psychological Distur- . , ‘ _ .
bance " 58 6.60 6.36 '3.76 4.98 .3.59 < .001
Use of Medications 58 .5 84 .38 .72 "1_.35 NS

MATERIALS AVAILABLE. - "Group Activity Plans for Training Parents of Handi-
capped Children" ($2.50)
¢}

\
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PROJECT TITLE. Bismarck School District #1 Early Education Program for Handi-
capped Chlldren ) :

4 PROJECT LOCATION. Blsmarck Early Childhood Educatlon Program
400 Avenue E East
Bismarck, North Dakota 58501
(701) 255-3866; Roger Schultz, Project Director

CHILDREN SERVED. During the project year 19'73-‘- 74, 135 handicapped children from

birth to seven years received direct services. In 1975, the project reported "
serving 140 children. The children were identified as: trainable mentally re-

tarded, learning disabled, emotionally disturbed, speech and hearing impaired,
crippled, jhealth impaired or multiple handicapped. , . s

EDUCATIONAL PROGCRAM. Each child is given a developmental and social-emotional
evaluation covering the following areas: motor integration and physical develop-
ment, tactile discrimination, auditory discrimination, visual-motor coordination,
visual discrimination, language dev~lopment and verbal fluency, and conceptual

development.

Children selected for participation in the project are gi:ven a physical examina- |
tion and, if a need is indicated, further neurological, audiological, and visual
examinations. W '

B -

The program is divided into two .sectionis: children aged birth to three years
and those from three to seven. The first section receives help through consulta-
tions held in the home. Such consultations are tailored to each child's develop-
mental needs. Individualized trea{ments consist of speech therapy early stimu-
lation and motor skills trammg

T ' "4igh risk" children in the second section receive help in a classroom setting;
their individualized treatments stress the three areas listed above in addition
to school socialization. "Low risk" children in the second section receive a
home based program and school involvement when appropriate.

Both sections utilize the following materials when appropriate: Distar and Pea-
body Language Programs in language developmenteactivities; the Distar, Pea-
body, Karnes, Berry and Fitzgerald programs in speech therapy activities; the
Kephart and Getman programs in physical activities; and the Frostig, Getman,
Beery, Luken, and Developmental Learning Materials programs in physical de-
velopment -activities.

Families with children in the first section are seen by an Early Childhood Spe:
cialist ors the average of once a week.

Children in the second follow thesefschedules: three year olds attend *half-days
(9: 30 to 12: 00, five days a week); four through seven year olds attend full days
(9:30 to 2: 30 five days a week--depending pn transportatmn and the needs of
the Chlld) : . .- o~

Q, N ) E L. | . -70 : ) ) .n, n .z




NORTH DAKOTA

~

EVIDENCE OF EFFECTIVENESS The pro;ect staff developed a composite instrument
to measure "developmental growth." Portions.of several standardized tests

were utilized to measure: fine and gross motor skills,, ‘cognitive development,
receptive and expressnve language, speech and personal-social growth. .

. Table 1 o oy
Home Based Program Center Based P_roéram Combination Program' .
by Mean Gain N Mean Gain N Mean Gain ’
20 : 136 - 15 12.3 15 11.7

As indicated in Table 1, the results show an average gain of 13.6 months for
all children in the home based program, 12.3 months for all children in the
center based program, and 11.7 months for ali children in the combination

home-center program over nine months.

MATERIALS AVAILAB LE. Personal and Social Curriculum, Volumes I, lI, and {1l
Receptive Language Curriculum - ’
Expressive Language Curriculum
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PRO'JECT_,TITLE': "Pepp" Training of Handicapped Young Children in Early Child-
hood Educatian ' : ‘

PROJECT LOCATION. Putnam City Public Schools

" 517 N.W. 40th o
Oklahoma City, Oklahoma 73122 '
(405) 789-5151; Marion L. Thornhill, Project Director

CHILDREN SERVED. During academic yéar 1973-74, thirty-one kindergarten and
thirty-one first grade children reséived direct services. ‘

Criteria for admission to the kindergarten program is: -
- 1. intra-test scatter greatér than 14 points on the Vane Kindergarten
- Test (VKT), or R _
2. ascore of 40 or less on the Purdue Perceptual Motor Survey (PPMS),
the Test of Basic Experience (TOBE) Form K-Language, or the Test
of Basic Experience Form K-Mathematics. -
- A child meeting two or'more of these criteria is admitted to the program if his
~ teacher recommends placement. o ‘

-

TheW(deRange Achievement Test (WRAT) is administered to the first grade stu-

~ deFits'ahd their scores are used to €stablish instructional groups in the areas of

o’

Reading, Spelling, and Arithmetic.

EDUCATIONAL PROGRAM. Educational specialists certified in learning disabilities,
and having background courses in Early Childhood Education serve as team -
members with the regular kindergarten and first grade teachers. 'In addition,
2n aide serves on the project staff and assists both the project and regular

school teachers.

The project specialists design activities to remediate weaknesses in the follow-
ing areas: language, arithmetic, psychomotor, reading,' and nutrition. The
specialists then assist the regular teachers in the implementation of remediation -
activities. The emphasis is obviously on the prevention of learning préblems
that could lead to regular class exclusion. : :

EVIDENCE OF EFFECTIVENESS. The project staff established the following criteria_

for the kindergarten group: each child scoring less than 45 on the Purdue
Perceptual Motor Survey, less than 40 on the Test of Basic Experience~-Math, the

Test of Basic Experience-Language, or the Thomas Self-Concept Value Scale
(TSCVS) pre-tests, will increase his score by five points by May 1st.

The followirg criteria were set for the first grade gfbup; each child scoring less
than 50 on the Purdue Perceptual Motor Survey, 53 on the Test of BasieExperi-
ence-Math Test, 51 on the Test of Basic Experience-lLanguage Test, or 40 on

the Thomas Self-Concept Scale bre-tests will increase his $core by five points
by May 1st. The degree to which these goals were met is shown in Table 1.
Table 2 presents the pre and post-test data for fifteen“s}udents.

7.

,
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Table 1

Percent of Children Meeting Project Objectives

&>

Ll

Language Méth - Self-Concept Psychbm_otor"
Kindergarten  93.6 ©90.3 96.7 93.6
) 4
First Grade . 90.0 96.7 100 100
R M - . !
] C - ' Table 2
.oo® ,_Comparison of Pre and Post Scores for-Kindergarten Students
_ . ., for the 1973-74 Academic Year
© - v .
o = Pre-Test . Post-Test . o
Test - Mean +S.D. Mean . S.D. Difference in
‘ (N=31) . . (N=31) » ‘ Mean Scores
VKT » - 93.77 13.8  105.16  18.6 +11:39
TSCVS . 47,16 16.9 40.84  10.6° - 6.32 .
PPMS . . 41.97 103 , 5455  12.9  +12.58
TOBE: Language  142.35 9.3 55.48 . 11.6 +13.13
' TOBE: Mathematics 41.10 8.6 5174 10.9 +10.64
78 ' o
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Table 3 presents the pre and post data for the first grade s}:ud'ents. . ’
\ : . .
Table 3

Comparlson of Pre and Post Scores for First Grade Students for ‘the 1973 7ll
Acade ic Year . :

'
kY

Pre-Test - ' Post—Test'

Test- ' : Mean =~ S.D. - Mean. S.D. Difference in
: (N=19) © (N=19) Mean Scores
% .
—VKT - - 110.06  15.9  110.10  12.4 - 9.9
TSCVS 48.53  11.8 - 51.66 7.3 +3.13
CePRMS - 5703 119 ¢ 7 6210 7.8 4117
~ TOBE: Language 56. 60 8.8 -~  66.50 - 11.4 + 9.90
. Fl - < . s ) -
TOBE: Mathematics - ~ 53,00 8.9 65.96° T 9.7 +12.96
WRAT: Reading 22.00 7.8 43.27 - 8,3 -~ 421.27 ’
————WRAT:—Arithmetic——H-97— - 6:9- 2207 ~—-—T-6———+F-10—
WRAT: Spelling 15.23 . 9.1 26.63 9.8 +11.40
' MATERIALS AVAILABLE. None. | . o o
/'“.'
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PROJEC\T TITLE. South Dakota Preschool Program for Handicapped Chlldren

PR&JECT LOCATION. Dlvismn of EIementary and Secondary Education™.
h 804I\{ Euclid - - - :

, South Dakota 57501

24 3678; Norena A. Harrold, Pro\ject,Directo:r

- [ y

CHILDREN ERVED. A a e office, this project has es'tablished s mnes
- for informalscreening, formal screening, evaluation,and acement of all ex-

* ceptional children under the age of twe rr/ln1974 -75, the pro;ect reported
serving \08 haW:nk:ero and age twelve .
[ A .
B EDUCATIONA ‘PROGRAM.. The project works through state educatlonal agency
— channels’in the ongoing funding and developing of an urban mcdel 1n Rapid -~
~_ City, rural\models in Sturgis and Philip, a reservation: ‘model at Rosebud, a _
' contractual\agreement district model through the Northwest Area Publnc Schools, .
and a small town mode}/in Yankton. ' These original demonstratlon sites have
now been joined by.ad ltlonal public school sites as the project has continued -

to expand.. S

_-The project inyvol'ves parents and guardians of preschool handicapped children:
in the six exis ing sites via a "Parental lnvolvement Component."
] ' The project collates and disseminates information to existlng sites for tl"e pre—
~ school handlcadped and compiles information for further replication of programs
" . for the preschoo‘{ handlcapped in the South Dakota publlc schools. ;

To facilitate expanded services in the state, the prOJect involves itself in (1)
identification of resources, (2) coordination and.collaboration with agencies,
(3) funding of direct services, and’ (4) chlld ldentlf‘catlon evaluation, and
placement. - - \ b

EVlDENCE OF EFFECTIVENESS All preschool handlcapped chlIdren now go thraj—gh
- the sama "Procedure for Evaluation-and Placement”|in public school, prlvate

’ “school and out-of-state as do all other exceptional children. j

A B%ckground Information Form, which was compi!ed by combining forms from:
" appfoximately five different private and state programs for exceptional children,
was‘/fleld testéd and tevised by the pro;ect sites. _ :
ﬁ,‘ | i :
A gwde based on recommendatlon= from the 1974 Denver (TADS) Workshop for -
eséabllshlng resource committees at eacn IocaI education agency site was adopted

fo;L all statewide d|ssem|nat|on
o : _ o ;
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. Self Care |- 58 skills (dressung - 18 skills, feedlng - 23 skllls bathroom -

'9$k|lls] - T \

, coordlnatlon - 29 skills, dexterlty = 29 skills, pre-writing - 23 &kills)

/ . . L . . ) ‘_"-“‘
b / .SOUTH DAKOTA

!

/
e

Acla room component, a home based component and a comblnatlon of the two

were developed and field testéd and are being included lrythe State Program
Guidelines for future programs for the preSchool handlcdpped in South Dakota
The program for the preschool handicapped is. now in the public school. system
Kindergarten-aged and older handlcapped children are lntegrated for at:least

.part of the day where possuble T

Flve hundred-and twenty four developmental skllls were comp|Ied by combining
five curriculums from around the nited States. Each skill has been coded to .
one of the curriculums enabllng a teacher to refer back to part|cular strategles

found wnthln that curriculum.

Fi fty percent of the parents and guardlans of preschool handlcapped chlldren :

in six extstlng sites are now lnvolved in the preschool' "Parental Involvement

Component e _ -

MATERIALS AVAlLABLE “The Developmental bkllls Currlculum mclur ‘he

NE

followmg areas:

Language - 67 Skl”S (expresswe - 34 sktlls receptive - 18 skills, speech' i
mechanlcs - 15 skills) Lo o g S . |

\
Concepts - 230 skills (self - 30 skills, color - 19 skills; sound’- 14 skills,

movement - 9 skills, form - 36 skills, taction - 17 skills, materials - 6 skills, !.
space - 24.skills, size - 21 Skl“S t|me - 19 >k||ls number - 26 skllls clas-.

suﬁcatlon-QSkllls] - B ‘,_ ) ’ C

A8 skills, grooming - 9 skills)

e

Social - 42 skills (pre-vocational - 18 skills, relati&'\ships, - 15 skills, p'layi'-f.;f

Motor - 140 skills (moblllty - 27 skllls balance - ‘20 Skl“S rhy m- 12 SklllS

RN
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PROJECT TITLE. DeI Rio First Chance

PROJECT. LOCATION DeI Rio Fl rst Chance . .. N v
P. O. Box1229 / . N P - .
:Del Rio, Texas 78840 - =~ - - .

(512) 775-9561 D. Levermann Pro;ect Dlr/ector' .

‘\ .

»

CHILDREN SERVED The Cel Rio Flrst Chance PrOJect serves apprOXImater 100

~ children in home'tralnlng, self-contained, and resource programs on four
campuses and’in home settings. :

EDUCATIONAL PROGRAM The home based pr0gram involves‘ the pa*'ent in the se-
lection of objectives, the instruction, and the recording of progress, uslng the : ’
project's pre and post—testlng procedures -~
The half—day campus based self-contalned program provndes mdlvndual smalr
group, and large group activities. The campus based and ltlnerant res0urce "
programs provnde individual and small group act|v1t|es : : '

The staff mcludec two special educatlon teachers, . a speech and Ianguage spe- ‘
" cialist, an itinerant resource teacher, a hear|ng lmpalred speCIallst ahome .
training teacher, a home-liaison teacher a counselor, an educational dlagnos— . .
- tician, and five bilingual aides. Six high school stud: nts in a chlld dgvelopment

class assist on, a haIf—day basis. - .
| 'One objective of the project is to prov:de indivnduallzed dlagnost|c=and prescrip\ T
- tive instruction in a multi-faceted program wuth flexible 'scheduling proceddres
- Contlnuous parental lnvolveme it lS arother lmportant compon_ent -of the prOJect
EVIDENCE OF EFFECTIVENESS The dlStr‘ICt s preschool populatlon is screened
anmmlly_by_prmect_staff usiing_the locally : standardnzed DeI Rio Language

-Screening Test (Enghsh/Spamsh) : L .

Developmental scales are used to assess phys1ca| social, self-help, c0gn|t|ve .
and communicative skills. The resulting profile of strengths and weaknesses’
provides a basis for initial instructional planning.. Written |nstructlonal ob~-

jectives are based upon ongoing individual records of pupll progress. This
documentatlon of progress and post-testing in May serve as a basls for evalua-- |

tion of the effectiveness of the program e .

The following table indicates mean gains as shown on the-Alpern-Boll: S BEERSR

»
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|
Tat’)le 1
o . Mean Gains on A!pern}BoII- by Tre;tment Placement
Projéct JS\am ‘ Saint ~  Head — Home
- Chiidren Houston Joseph Start Training
(n = 16) (n = 45) in=11j (n=14) (n =12}
Physical " 15.75 14.3 20.0 8.86 10.16
Self-Help 14.3 16.7 21.6 12. 14 - 9.14
" Social 14. 1 19.9 14.0 .14  9.85
Aczdemic 15.6 . 17.2 16.7 19.1 9.85
.Communication  11.3 1313 15.27 15.35 8.57

{

" MATERIALS AVAILABLE. Del Rio Language Screening Test published by Natioral
Educational Laboratories, inc.; P. O. Box 1003; Austin, Texas 78767. Price,
$6.00. o : ' : '

QD
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PROJECT TITLE. Pr~inct PEL(1: A Program for Early Education 'of Children with

Handicaps ' ‘ S : \
- . l - . \
- PROJECT LOCATIt glon [X Educatlon Service Centet \-\
. * 3014 Old Seyrﬂoux RrRoad . : ; \ .

" Wichita Fails, ‘Texas 76309 \
(817) 322-3108; Lois A. Cadman, Pro;ect Dlrector '; _

CHILDREN SERVED: During the academic year 1973-74, th¢ PEECH pragram pro-
vided dlrect services to seventy-six children between the ages of s X months
and six years In 1974-75, the project reported servmg twenty- elght in the
age gro/up zero.to two, and seventy-one in the age group three to flve
The children are from rural, ;parsely populated areas and display one o more
of the following handicapping conditions: language def“cut speech impediment,
physmal handicap, hearing impairment, mental retardatlon emotlonal\‘dlstur—
bance, blundness or visual lmpalrment ‘

) \

EDUCATIONAL PROGRAM. The rural cI|enteIe of the orogram receive one and one-

half hours per weeL< of an lndwlduallzed prec1sxon teachlng behavior- mOdlfl'

)
catlon curriculum.

_ \ , , |
A home teacher perfor'ns a dl\Ja| role of providing prescriptive instruction for
stiidents and of assisting the- students parents in learning how to teach their
_own children. In many cases, parap rofessional educators were trained to
'-teléch parents how to work with their chlld“en
\ .
EVIDENCE OF EFFECTIVENESS. Fifty of the project's children rangirg in preltest
chronologlcal age from 5.3 mronths t0°69.9 months were used in determlnmg
the program's effectiveness. The children's mean pre-test, chronological age
was 43.2 months and thelr mean posi-test, chronological age was 50.7 months.
1
| 'To measure chafges in their development, three dlfferent instruments were
; ! used the Alpern-3oll Developmental Profile, a standardized inteltigence test
(either the Cattell Infant Intelligence Scale, the Stanford Binet Intelligence l
‘Scale, or the Hiskey-Nebraska Test of Learnmg Aptitude for deaf chlldren)l
and the Early Childhood Educauon Scale ‘ "
S |
Table 1 presenis the group's mean scores on the Alpern-Boll Subscales, the'
Alpern Boll Combined IQ, and the appropriate intelligence tést. Table 2
presznts the group's mean scores on the Early Childhood Education Scale.

80 ‘ 84 o
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T.ble 1

Gains in Months for Fifty Project Children on Alpern-Boll Subscales (6),
The Alperrni-2oll Combined IQ, and an Appropriate Intelligence Test
Academic Year 1973-74

_ - Test Name - ltem o Mean

. Alpern-Boii Subscales

Physical Age ' ~ Pre 35.4
8 Post 44,2
Difference i 8.8*
Seif-Help Age : Pre 41,0 .
- Post ' 51.0° -
Difference . : 10.0*
Social Age - "Pre o 137.6 T A B
’ : . Post ' 45.7 T
Differen -« ' ' 8.1*
Academic Age - Pre 29.1
: . ‘ Lost " 41.8"
) Difference 12.7*
Communication Age Pre 28.7
Post o 39.0
Difference : 10.3*
Mental Age A Pre : 31.7
Post -42.8
Difference : i1.2*
Alpérn-BoII Combined 1Q Pre 66.7
Post . 83.9
B Difference : 17.2%
— “ - a
IQ Test _ Pre 42.2
, . Post 50.7°
Diiference 8.5*
P < .01

83
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Table 2

- Gains in Months for Fifty Project Children on the Eafly Childhood Education Scale.

Early Childhood . | ' C

Education Scale . Item . Mean
Background ~ ~  Pre | 78.66
: - Post . 89. 63
E Difference . . | 11.02%*
Preschool | Pre . . 3. ]
e Post : 83. . " ’ S
Difference T e -
’ PS J
Communic .tion . Pre . . 146,90
\ , ~ Posts 242.30
* : ) - Difference _ Wiz Aa0*s -
Cognitive . - Pre, 145.7€
: ~ Post o 336.48
) Differency: i42.72*
Motor : Pra= 1532.74
‘ ~ Post 194.7%
5 Difference _ By, qrx*
Self-Help . Pre ' 42,50
Post 7210
) Difference . AL I (I .
Social Interaction Pre ’ 153.11%
Post 196,32
Difference 25,207
- i
£
**p ¢ .01

MATERIALS AVAILABLE. "System for Trzining Yome P .sed Teachers"
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PROJECT TITLE. Project Sl %‘!:‘—Statewid.e Infant Héar'ing Impaired Program

PROJECT LOCATION. Utah School for tiie Deaf
. 846 Twentieth Street :

Ogden, Utah 84401
{(801) 399-2702; Thomas C. Clark, Proiact DIFP"tOF

CHILDREN SERVED. During academic year 1973-74, the project provided services
to (1) forty-one project children between the ages of six months and five years,
and f7) additional children in hospitals and in homes. In !975, the number
served rose to forty-five. The children were deaf and hearing-impaired. They

received the followirg types of project services: hearing tests and retests; hear-

ing aid evaluations, .lttlngs and adiustmehts, and home hearing testing pro-
qrams

Other project activities for children in hospitals and in homes involved 2,247
scregenings of infants in hospitals and sixty-six home hearing tests.

EDUCATIONAL PROGRAM. Parent advisors visit homes w ekly to train parents in
the management of a hearing aid and 'mold. The advl$ors also assist tHe par-
ents in developmg audttory listening skills and !anguage competencies, in.
constructing and .using individuz! language notebooks and scrapbooks, and in
understanding how normal languaae is developed.

All children are fitted with bina: . amplxﬂ(cation and go through a comprehen- .-

_sive auditory program.’ Those chiidren who demonstra#» a iack of auditory
capacity are introduced to 2 total communication program.

EVIDENCE OF EFFECTIVENESS. The real focus of the project's trairing services
was the parents. The successes indicated in the child performance evaluations .
in the folilowing table illustrate that pa rents were better able to train their deaf

or hearing impaired chlldren

8%
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T.able 1

Basellne and Post-Test Measures of Program Success Durlng 9-10 Months
- of SKI HI Program'mng

Relevant {tem ‘Related

Number ~ to Success . . Baseline Current (June 1974)
1 Percent time hearirg 0-20 percent 60-80 percent of the
aid is being worn dur-  of the iime time

ing waking hours

Auditory development 2nd or 5th or localizing sound
stage ' searching =~ at various elevations
for sound :
-3 ’ - Vocal-verbal ' 1st or limited 5th or jargon with many
development stage articulation syllables in a given
in one-syl; ““.ytterance '
lable units i
. . . *
4 - Parent competence with 1stor . 4th or sub~antial3
hearirig aid managément minimal” :
5 : Parent competence with 1stor Uth or siho = 2iel
auditory development minimal
activities
6 Parent com; etence in 1st or . 4th or substantiz 13
" facilitating language . . minimai~
development ‘
A Attituge of mother : 3rd or 4th-5th or gooc. o
somcwhat - very good
- - goud 3
¢ o k4
8 Attitude of father ' 2rnd to 3rd or Uth or gooa™
fair to some-
. what good3
TN 24-27, mean age at beginning was thirty-three.months S

R
2 There are nine stages

* " There are five stages 8 8 N
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{ATERIALS AVAILABLE. Programmlng for Intant Hearlng impalred Children -
through Home lnterventlon and Amplification--Birth to Flve" (200 page book-

Iet-— $5.50)

A series of fifty-five lessons on thirty-two video cassette tapes (3/4 inch color)
~on "Total Communication." These programs were produced in a professional -
studio on two inch broadcast tape ($595.00 including video tape . . . less for

~ duplication on your tape) .
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PROJECT TITLE. School for Contemporary Education

PROJECT LOCATION. 2912 King Street
. Alexandria, Virginia 22302
(703) 548-2270; David L. Williams, Pro;eot Director

e CHILDREN SERVED The Preschool Pro;ect of the School for Contemporary Education

was designed to place and maintain children in as normal and natural an environ-
ment as is approprlate by (1) assisting commumty agencnes in accepting and
providing services for exceptional children, (2) assisting parents in enhancing .
the skills of their-children, and (3) providing interim placements for children

actually extruded or excluded from other settlngs In 1975, the project reported °

22 children in the preschool program 37 parents in the parent program, and
' app:roxnmately 150 receiving services through the outreach efforts.

EDUCATIONAL PROGRAM. THe child services of the project are based on a model
‘whose essential charawteristics include an open entry- exit system, individual-
ized instruction with data-based curriculum decisions, and gene- ral behavior
‘management procedures. Instrur®’ . was planned according to the assessed
deficiencies of the children in the curriculum areas of social, language, motor,

- and self-help skills. Children attend the project five dav's per week for-three
hours each morning. ' : ’

Direct services foi- parents who indicate they are havinc ~ roblems with the be-
havior of their child or with building his skills are provided for through the
parent services component of the project. Three tvpes of services are offered.
(1) Parent Behavior Manaqement (PBM) provides individual training for the
parent in interacting with his or her child in a controlled setting; (2) confer-
‘ences provide the parent with the training and support needed to modify the
child's behaviors at "ome; and (3) parent workshops present the concepts of
behavior mar ygement and teaching techniques in group sessions conducted in
" the evening. Tnosz servicds are available t» parents of children who are being
served in the preschool prrmct as ‘well as to those in other preschool settlngs .
— or at home.
¢ . .
EVIDENCE OF EFRECTIVENESS. The project set the following criterion: upon termi- .
nation, 30 percent of the children will reach their exit objectives in exch curri-

cular area. This criterion was exceeded in all except the motor arez. i~ general,

motor develnpmo—*:5s iven less of a priority than the other curricu -r areas
and inno «z.e: . .{aprimary arez of concern. L.

Standardizec test scores were usad as summative information to measure the

prc¢ -ress made by the children. The California Preschool Social Competency

; Scale (CPSCS) consists of thirty items which are representative samples -of
. % the critical behaviors in the preschool child's social functioning. A parent
" rated hi: or her child on each of the thirty items at the beginning and at the
end of preschool service. The mean pre-test score was 16.79 and “he mean

post-test score was 30.29 on thirty-four children.

¢

®
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The Minnesota Child Development Inventory (MCD!) provided normative data .
describing the children served by the project in 2 variety of developmental
areas. This questionnaire requests that the parent rate the child's behavior
with a "yes or no" for 360 items. The following table presents data on thirty-
four children served in the preschool during the three years of the project for
whom both pre and post-test data are available. The number of children varies
from scale to scale, since the scales are reliable for- different ages of develop-

ment.
\ .7 Table1
\\ . . )
Gains for Project Children as Indicated
by the-Minnesota Child Development Inventory .
,_/ o 3 ' . SCE
: ' XAge. _ o ~ Initial”
; Entry X Length Initial SCE ~ Growth
i (Year-  of Stay X Deiicit Grow!: - Growth Rate
\; Scale N Month) in Montis in Months Rate - Rate! . Rati
General _ ‘ :
Developmept 34 4-1 5.94 - 22.47 .57 1.36 2.39 -
.- Gross : ‘
Motor .- 21 4-2 7.90 23.81 .54 1.54 2.85
Exprassive . )
Language 24 . 3-11 €.91 29.00 .38 .97 2.55
Comprehens'ion _ ,
. Conceptual 33 - 4-1 6.03 22.03 .57 1.63 - 2.85 .
Compr‘ehension: ’
Situation . 25 4-2 5.96 29.40 .43 .82 1.90
‘Self-Help 41 5.94  16.17 .68  1.28  1.88
“ Personal : : o
Social 26 4-2 ' 6.46 32.00 .38. .74 ~1.94

1SCE Growth Rate is the School for Contemporary Educatlon Growth Rate.

2The SCE Initial Growth Rate is found bv dividing SCE Growth Rate by. Inltlal

. Growth Rate. Thatis, o
SCE Initial = SCE_(Jrowth Rate

Growth Rate Ratio . Initial Growth Rate
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M.ATERIALS AVAILABLE.. "Rated PG," a videotape for p'aren‘t training.
There are curricular materials in language, sotial, self-help and motor which
are distributed only with training. ‘The same is true of administrative procedures.
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PROJECT TITLE. Resurrection Preschoc! and Parent Cooperative Sheltered C/assi--.
room y , ) ' ) ) . - " g

" PROJECT LOCATION. 2280 W. Beaure3ard Street
Alexandria, VJrginla 2231
(703) 578-1314; Winifred Anderson, Project Dlrector

CHILDREN SERVED. During the academic year 1973-74, nine moderately and mild-"-
ly handicapped children received direct services through the project. 1n 1975;
the project reported that elght children, ages three to seven, recelved direct
services. ; :

EDUCATIONAL PROGRAM. The Parent- Cooperatlve Sheltered CIaSsroom began as .
a special education facnllty Wwithin a preschool for normal children. ‘
The chlldren received individualized instruction from a sp..cial educatlon teacher
and were mainstreamed into-an "open classroom": setting with their normal peers:
Physical skills, social skiiis, self-help skills, cognltlve dc velopment and lan-
-guage development were emphasnzed :

The progra'm grad_uaIIy changed from a self-contained, sheltered classroom with

- minimal integration to total integration with no sheltered class time. " Parents
developed teaching skills by wqrking as paraprofessional-aides in the classroom
three times a month. The children also partlcnpated in afternoon home teaching
sessions for one-half hour'a week. Even after mainstreaming was completed,
some chlidren received speech therapy in the school settlng

EVIDENCF OF EFFECTIVENESS. The chlldren were observed and evaluated through-

_out the year in si> areas using the Alpern-Bol! Developmental Profile and the
Languaoe Assessment Profile. The following takie presents mean galns and
ranges. . \ o -

_VIRGINIA -
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, Table 1 ‘ | o \

Mean Gains vor Project Children on the Alpern-Boll D_evelopmerita!' Profile
,/. and the Language Assessment Profile 1
, .
y

Area : ; "X Gain :

Alpern-Boll Develoomental Prdfile

~* Physical Skills

9.0"

Social Skills T 13.5 g ,
' 3 ¢ :
Self-Help , /5 .
"Cognitive 9.2
Language: Asséssment Profile .
S o 7 T -
Language 7.0 < oy
P . L Y . -.'. a
1N = 9 1 < .
.. ’ .
v ‘ ol .,‘I i
‘/ ./r\f. .
/ o
. I "
) .
< * . d
/ ’ v
/
« ; . ’%l - “ . A,_;//
. ,(} A ’ g
: - : - Ya : L
X L oS
: N %
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PROJECT TJTLE Project Palatlsha--Trtba{ Preschool - i . .

PROJECT' LOCATION. Yaklma Indian Nation . - N
Box 509 g 4 . S C
Toppenish, Washlngton 98940 o RN T U

(509} 865 5700;" Jacquehne Wa!ker Pro;ect Dlrector
CHILDREN SERVED. Durlng project year 1973-74, Project Palatisha prowded dir—
- ect-educational services to twenty-five young handicapped Indlan childrer:
represent.ng a variety of handncapplng conditions. In 1975, the project re-
ported twenty-four. chlldren belng served ranglng in ages from two to eight
years. ‘ C . :

. [ YU

EDUCATIONAIQ PROGRAM T"te program utilizes both a center based and acrompany—
- . ing home T‘teacx ing mode!. Chlldren referred to, screened and accepted into the-
' prograrn are.assessed with varjous developme’ntal instruments from which mdr—
Vldual ob)ectlves are specifiedifor, each child in- the areas of cognltlon langqage

motor and seIf- '1elp skills. o
i ‘
8 |

.Each chlld has’ a program desugned specuf'cally for his or her needs and recelves

..mdlwdual lnstructlon as necessary . , ;) . b

The second instructionai component lnvolves parents teaching their chlldren

‘ skills in the home with procedures much like those used in the pro;ect class- :
room. Parents play a role in plannlng the educational programs for their . .-
chlldren for both the class r00|"n and for the homo |nstruct|0nal settlngs o

EVIDENCE OF- EFFECTIVENESS Project Palatlsha developed a developmental scale .
-in order to assess the progress of children.  Thz avernge galns for chlldren '

are shown in Table 1. - :

 WASHINGTON -
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A v . Table1 R ~
/. Goals for Project Chiidren on the Palatisha Developmental S_,cale1 o
T - | ., Gross Self-Help
N - . Cognition - Fine Mctor Motor . ! anguage -~ Socialization
e / o 5 ' ‘ [ : ‘ - A L L -
| (‘ SREE T |
i Pre 36.48 39.23 47.(}1}K 36.95 - : 45.57 . i
R Bost 49.61, - 5.90 55, 24 b33 53.19 .
_ - iain : 13.43; 10.67 8.20 ..7.38 7.62
- . ° / \fi . Com / ..
! /"‘ . ) } _:/ (i-' .
' ' TRow 25 'Qn pre-test ~?:md N = 21 on post-test.
 The next table presents the same information in & different manner by speci- ( - ©
fying_,the.number of objectives presented for each child.and the numb’er'.v’vhich T
__were’completed or achieved by the child. On the average for the areas of cog-
L n:iiion,’f'fine.m'c')tor_:-', gross motor, and language, approximately:70 percent of _
the objectives specified for the chiidren were achieved. ' L o
J ) . ﬂ}c . L )_« - i - . o ’
! | # Table 2
o ; Ny . . L . - ' o
; : Pe r;’entage of Success for Children on Objectives Presjented and Completed.
/ ('. : "', : : -4. ‘ m———— ) : “‘ N : N E — .
/ ¢ | L -
Y ' y . : o7 k
T T Ce = Gross . Self-Help’ _
\ -Objegtives Cognition  Fine fotor - Mctor . Language ; Socialization = .
' IS /. ) T ' . ' ‘ ’
. -:; : /‘/ o . A—_—«Z.—’E‘IL’,______\! . » ,:‘ ' ] . . f
R Pre.ented 12..85 / 6.05 ;- .2.05 15.05 7 X
_ ' : ; [ i ST ST
-7 ..X ‘Completed 9.00/ 4.25 - 1.50° 10.30° - 1 . .
- % *Completed 79.00 0.2 731 68.4 ', 143
N RS : i N s g
»1N‘=_- 25 on ‘X presenied and N/Z 21 on X completed. o
- MATERIALS ‘AVAILABLE. None. / o :

9
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‘Spaces filled indicate the handicaps each project actually serves;
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&his does not mean projects are ur_uwiliing to serve other handicaps.)
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WORKING WITH BEH
“5 7 I Project directors of the First Chance Network maintain unique relationships
- with BEH. Even as the projects seek to be responsive to the needs of. handlcapped
" children, the staff at BEH has shown itself especially responsive.to the individual
" needs of the projects. The following randog statements from project directors
convey some of the feehngs of apprecnatlon and persona! afflhatlon that have de~
veloped through cooperatlon : : : :

LY

5

" "QOur project was tranéfer‘red to HCEEP from Media Services
and Captionist Films. BEH staff .members have been extremely
helpful in defining program gutdehnes and making the transi- -
‘tion a pleasant one. ‘The flexibility within the HCEEP office '
" has been a real plus. ‘BEH has been most. understandlng and
supportive of our special project, which deals exclusnvely
with 'high risk’ and handicapped Mexican-American chil~
dren——the first prOJect of ltS klnd to be funded by BEH."

- . e \ ’.‘

S "BEH s erxnblllty is most. noteworthy in my experience. They .

’ ) seem able, in spite of a small staff, to respénd to telephone .
“calls and varied requests from many projects. BEH was help- -
ful to us early thls year in allowing us to redefine a position.
The result was an AV specialist, maklng it possnble for us

: to finally de\.'elop our brochure and sllde-tape program o
"BEH support ‘enabled our f'rst year aldes,~ who -wére certlf'ed ' ¥
teachers and working'on aide salaries, to be raised to instruc- :
tional assistants in the second year. This made their salaries.
commensurate with their service." R o

“*It. was especially helpful to us to-have an on-site visit by
Jane DeWeerd. The visit answered her questions and she .
©  was able to meet with' many project affiliated people: .Thelr -
reports gave her a better overview of what was really happen-' o
ing.” Her personal input to them assisted us in future plannlng
“for the program. Thit visit also provided the groundwork : . N
“for us to write an ou? :reach grant to develop materlals for L
use with. preschool b5‘nd ch&idren "
S “BEH has consuwnny;mfopmed—us—:spec—iﬁieally—.abo'ut—what' '
‘ was expected from our project. They' have been flexible and
allowed for growth and development not orlglnally planned
_ for in the proposals.” ) S .
T{”Cn a site visit, Paul Ackerman looked at our unfinished
- university playground and said, 'These children need a
hill of their own to use their scooterboards on.' He sug- .
gested that we add. huddet funds to finish the playground "

C 1




s _ ~a joint responsibility of BEH, TADS, and the projects."

'WORKING WITH TADS .

_statements portray of trust and Support

» AR Ny
-
"BEH sponsored and encouragedPro;ect Dlrector meetlngs S
in varlous places _throughout the country. One’ notable. * | T e
result of ‘these meetmgs has been the exchange of up to—the— T

mmute/lnformatlon concernlng spec:al education. This pro-
cess”is unequaled anywhere elSe_ in the country. BEH has
also encouraged projects to visit programs across the country
' /Thls enables individual projects to validate and enhance
~"" their own efforts. . One of the greatest attributes of BEH is
their accessibility . ‘With very few staff members,. they have ' *
. still managed to be available when a pro;ect dlrector needs ‘
B to talk to someone at the BEH off'ce. " ‘

-"We often felt that our pro;ect problems were wnthout a * -
'.doubt, the most insurmountable and the least solvable.. How—
ever; -BEH has always been avallable to provide support in
any way requested . When necessary, they made critical site

. visits or at other times just patiently listened and offered B -

- alternative solutions. BEH has accepted our limitations and .
has encouraged our unlqueness enabllng us to make notable .
. impact in our reg:on _ RS ) ’

A
- -
[ n

M . T

:"There is a crltlcal need for Ieadershtp from BEH as to *‘ow
the projects may exert major |nfluence on the national develop- - %, .
. ‘ment of services to handlcapped children. The quallty of . - é:
" the Network is a direct credit to-BEH's Ieadership There
. also needs to be a stated plan'andan organ:zed sys‘tem for
' accompllshmg BEH goals n :

2 "The Pr0jects of the F.l rst Chance Network are a, reassul‘ance ~

to BEH in the accompllshment of national goals for handlcapped : w

children through accountable and viable programs 'of demon- -
stration,services. The network itself, bears a‘responsibility
_to maintain quallty, viability, and accountability. The area of - B PR
project evaluation and. accountablllty, in terms of what happens .
to affect services, is a concern of all parties involved in the
Network. Development of standards for evaluation should be

)

‘,, . v . . -,"‘,V.. ,.. —
TADS has been unlque in ltS ab:llty to be flex:ble in responding to’ var:ed pro-

ject needs. The directors feeljjhat the initial needs assessment'began.a special
relationship between their profects and TADS; a relatlonshlp as the follownng

- L v . ’ - B . ] . “
. S
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R . "TADS arranged for us to have a language speclallst to do an

* 77 .7, . in-seérvice training session ana made it possible for the con- ™
RPE XN . . -Sultant.to return for a follow-up tralnlng session. The next-

‘\’._‘.. .. v« year they provided continuity and ph|losophy and approach

than it mlght otherwnse have been.' "

o - "lt was great for me at the end of Year 1 to serve as a membero
vL - o of a special advusory committee 'to - TADS whlch was ‘composed
. of project. directors. We met at Quail Roost North Carollna
) — and got acqualnted through a’lot of hard work "
R ) , . .
oLLait T "We really appreclated TADS' appearance at aII our. meettngs
A TR and thelr support of our. speclal annual group conference " o
— -,:;‘f —s P T ./ . _
s ' .; K "T‘ADS diréct, personal on- the-sp t assnstance and support , v
- e ‘ ,was very heIpfuI as we trled to f“nd meamngful way to
R R evaluate our prcjéct. " SN
E PRRE "The bEED team was turned-on by Dan Davls to the unique -
S e _characterlgtlcs of the |nterd|sc|p-ln’1ary and transdisciplinary - =
~" - 1 . %" approaches. Don St dman was instrumental in forming the -
u . SEED Advnsqry Board by recommendlng Dr. John Conger,
P . q\;yho in turn. recomrpended Dr ‘Melier, current director of
T/\\ : WOCD . : LR )
IR - ’ : oo = . : "
SRR NG < : " : T
’ : "TADS recent. review to\assess in |dentrfylng repllcatlon .
components .of ouf project was espécia ly useful. General y

We have received e/erythlng we have/asked fo»rg LR e

. “.‘/‘\m. o, .,,J <.
' “TADS sponsored two parent. corsultants who revuewed
e -nume rous options artd procedures mherent in our program .
.27 ““They made considerable contqputlon in sl.lpport of 2.
T Itmlted-but-,effectlve effort in*parent sérvices. AIso one '
o o - of the greatest’ lnslghts came from'a TADS consultant who
e .~ talked on the coanpt of program ohases\tks provudlng -
o ‘ways to t:hange nto an dngoirg pragram termed i main- -
... . 7 tenance and“manage}'lal e '.1 A

-

- .-" . .t

N .
- _"TADS repre sentatives tatked. to -dur un|verS|ty admlnlstratlon, :
defining our, pro;ec/pas servuce-oruented rath}erythan research—_
- oriented. Thns took pressures off preject personnel fop con-

stant research testlng~computer|zmg and allowed us to'place '5?:./,'.

_empHa&S on chlldren'”" R P SN
. ) . . oL ey, .o a,
{- e - . : ; ot a Tt
a > . . L ) e .
- . R ' ' qP S
‘ " ’ .8 N s - o : .
‘ | 108 —

s for our staff. This made the.in-service. program more useful = .
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OUTREACH J
" Outreach is considéred, in very general terms, to be increasing the quantity
of quality services for young handicapped children through activ.. & ini}iatea by

the demonstration projects. The idea is to stimulate direct services, which are -
provided by persons other than the projects' staffs, to children.

. - There are a variety of activities that may be classed as outreach. When a pro-
ject expands experiences gained during the initial three years; expands its direct
services to handicapped children; stimulates further;utilizatioi\ of its methods,
staffs, materials, and products; enables other projects to ¢respo"n\d to newly assessed
needs; further explores and develops long range goals; or allows BEH to expand
on the initial three year investment in the project--the project is involved in out-
reach activities. ‘

b -

- " Most projacts are involved in three kinds of outreach activities‘simpltaneously:
(1) demonstration-dissemination, (2) direct training, and (3) involverq'ent with '
others to stimulate coordinated activity. = - . »

-~ N I

Lo . All outreach efforts must be-locally supported if the prcject is to continue its
demonstration services. Some projects use the demonstration ‘model as the pri- _
* ' mary component of their outreach strategy. Demonstrating and disseminating in-
formation about a system that has worked. (and that might work in whole or in part’
with adaptations in another setting) constitute one category of outreach activity.
Often, the location of the demonstration project is used as the primary- training
site. : . )

Many projects engage in direct training activities in conjunction with the dis-

. semination of materials. .Indeed, it seems’to be a consensus of project directors
that quality control over implementation is one of the highest priorities. Dissemi-
nation without some type of personal contact usually proves unsatisfactory. '

The extent of personal contact may range from a consultation regarding the
model's components to the establishment of actual training packets and schedules,
workshop presentations, and individualized consultation on the site of the proposed
replication. One of the reasons that the replication is resistant to "canned delivery" -
is that the new activity must not be just a copy of the old, but must also focus on
the development of new, services to meet the needs of the new situation.

&

Q‘ R .
A final type of outreach involves the stimulation of and cooperation with other
. professionals in the area. This might involve working toward the establishment
of new complementary services for infants and young children. -

 For some, the greatest outreach progress lies-in the area of opening channel“s
of cooperation with the public school systems who are staggering under the recent
" mandate that they immediately extend services tc al! exceptional children. Assist- -
ing regular preschools in promoting meaningful moves into the "mainstreaming
era" can amplify the options fer exceptional children; and . thus, such assistance
would be an outreach activity . oo Coe T "




Some projects put their outreach eggs in the basket of promoting statewide
screening as a first step in opening state services to the handicapped.—Others
.perceive the establishment of pro;ect networks within a state or reg|on as the most
promising way of stlmulanng the needed activity .

It is difficult to categorize types of outreach activities too completely. Since
the very definition of outreach contains overtones of "innovation, creation, and
never-before-ness, " a successful outreach effort is necessarlly one that accom-
plishes its objective th rough unique, albeit appropriate, methods. It does not
involve simply copying the ideas of other projects.

Projects in the process of beginning outreach should pay attention to what has
‘been done. Unfortunately, the past offers only good advice, not a line-by-line
instruction sheet. The following list of recommendations, however, does provide -
the benefit of lessons learned the hard way by current outreach project dlrectors
1. Plan for outieach early in the program's development,
+ no later than the end of the second year. ' e
2. Develop communication in the first year of funding with
the people you will be working v ith on outreach. .
3.. Build a community based progr..m fromthe beginning. ,
4. Support state agencies in their leadership roles in de-
veloping project plans for outreach.
5. Be responsible for the quality of your services and
training.
6. include a statement of criteria for seIectlng sites.
7. Develop packaged materials foliowing complete program
development
.8. Follow through with the outreach sites. Avoid sending
information without personal contact.
9. Focus on a few target sites and make sure to emphasize
personal contact In every one of them.
10. Establish a reasonable time to focus on complete outreach"
assistance at a particular site.

- . -

CONTINUATION _ : o .

a

. Local f‘nancnal support for continuing a demonstration project is a prerequisite
for BEH .outreach funding. Continuati8n means that the essential components of
the model project must be maintained at the same level of direct service provided
during the-demonstration-years. Of primary interest to the project directors is
the basic question: Where am ! going to find the money to do somethm’g that there
was no money. to do . . . before we started doing. |t"

Obviously,- continuation involves a selling job. The project director should
realize from the beginning that the final sale of continuation (i.e., getting someone
.to underwrite the support of the project) must be accomplished every.day of the

S
.o - -
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project's life. Itis in the day-to-day impressions o_n‘thé public and the community
that a project makes its necessity apparent. :

Fourteen projects reported their sources of continuation funding for this mono-
graph. Of these fourteen, slightly over half (57%) indicated more than one source
of support. The following table presents the sources (federal, state, 'ocal, pub-
lic, private) of funding listed by projects. . Projects which sigr.ified a single source

of funding are placed first on the table.

e 5




SOURCES OF CONTINUATION FUNDING FOR FOURTEEN PROJECTS

" PRIVATE

FEDERAL  STATE LOCAL
1. Title VIB
2. Department of Educatfon *
3. Department of Hospitals
and Institutions
4. Department of Public ~
. Instruction
5. Education
6. Education”
7. TitleVIB Tribal
8._ Depa rtment of Education Education
9. Department of Mental Health “Mental Health
10. Department of Health Mental Retar-  Insurance
dation ‘ .
>
11. Department of Health Easter Seal
12. .H uman Resource,
- - Education, Men= - o st
tal Health '
13. Education * Foundation
Education ACLD, Nurseries

14,
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At the federal IeveI ‘one type of continuation funding is Title VI-B funds. Two
pro;ects |nd|cated that they received such support, and another project noted VI-B. e
funds'as a possnbllity via the State Special Education Department. No additional
federal sources were noted for continuation other than outreach funds. '

Seven of the projects reported that they will be receivmg state funds. Project,
SKI-H! was able to receive a separate budget which was independent of the state
supported School for the Deaf's budget. This fundlng was made a reality because
parents contacted every legislator in thestate. ‘The parents' work made possible

a statewnde screening program during the second year.

The Enrichment Project for Handicapped Infants aIso worked with parents in )

.order to promote legislative changes. Seventy-two of the seventy-six state legis-

lators were visited. In addition, the testimony of the project directors and three
parents at Senate and House Hearings resulted in the Legislature allocating

' $192 000 for state infant programs

" Other, less direct, approaches can also be effective. Wise projects are always
encouraging visitation of the site and sending comments_. and reports to people with
significant.strength in the political structure. Volunteering for and serving on
committees can also result in good publicity for the project. Frequently, a combi-
nation of hard work and fortuitous events can unexpectedly provide support. In
Georgia, for example, the state legislature had funded more special education
teacher units than had been anticipated by the schools. Consequently, Ochlocknee
was_able to obtain state funding for the project teachers during the project's first
year and has capitalized on that situation for-continued support :

Most of the projects wili be' receiving somé type of local publ_ic funding', usuaIIy

‘through local education budgets. Most projects went about securing such funding

by establishing personal contact with- key local personnel, encouraging them to-
visit the project, and providing them with presentations ?nd information.

A few projects will receive some sort of private Support ‘The. Enrichment Pro-
ject for Handicapped Infants will receive its basic continuation support from the
Easter Seal Society. The School for Contemporary Education found a private foun-
dation, which had provided smaller support in previous years, that was willing to
underwrite the parent tralning program of the project. In Des Moines, lowa, the
local ACLD and private nursery school boards will provide schoIarships for seven
children to enter the project. Predominantly, however, nearly all of the projects

wnII be Iargely supported by public funds.

Recommendations for those facing the prospect of searching for contmuation

funds include!
1. -Plan earIy for continuation support.
2. Diversify target continuation funding sources.
3. Work-closely with legislators and power structures at the

local and state levels.

414 =
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4. Learn from the begmnlng about the real wnelder‘ N
of power in the state. :
5. Take a key person wnth you from home if there is a
project directors' meeting at the end of.the second
- year. Input from BEH and TADS can make friends
. for you among eventual sources of continuation funding.
6. Look for "winners." Spend time with agencles who have
a good track record of funding.

 SPIN-OFFS

7. Motivate-parents—to-actto stimutate funding mdependently

Ut

of the project.
8. Evaluate and sell the-most seIIabIe project. components

Not all DrOJect components must be contlnued or repli-

- cated. ‘

9. Make sure you have the communlty behmd you when you

request money. - - \
10. Look for other recommendatlons in "An Outreach Process \
. Model" by William W. Swan; published by TADS, . 500.

NCNB_Plaza, Chapel Hill, NC 27514,

\‘
A\

@ . . \

We use the phrase spin-offs to mean. thoée unanticipated, but happy occurrences

which result when the support needed by & ncernedrpeople who are trying to help .

" children in need is offered. Spin- -offs are the fringe benefits, the posutlve results
. of a pro;ect which are never verbéllzed in the orlglnal project proposal . . . but

WhICh everyone knew would occur. . \
On the foIIowmg Ppages, some of the’spln-offs of some of" the projects are de--

scribed through a montage of formal and informal statements from reports. The

statements have been edited to remove most speuf‘c locale references so that they

_ might emphasnze what was accompllshed instead of where it was ucompllshed

When \_apable people have a goai to accomplish, there is a: -nost no limit to the
number and variety of people who will be pulled in and depuii::! to accomplish

that goal. . . .

SPIN-OFFS TO STAFF
‘ ,"Our'Comr'nunity College and odr project are cooperatively =
offering the 'Cognitive Approach to Preschool.' This course
in child development and ‘curriculum planning for preschool
parents, -teachers, and paraprofessionals (for college credit)-
- was developed as a result of staff and parent interest after
we established the sheltered classroom."

m
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"The aide in our sheltered classroom has entered a Master's
_Program in Early Childhood Special Education.. Her work
and supervision under a Sheltered Class Teacher were strong
motivational factors in this choice." -

.

"Five of our collaborative nursery schoc! staff pald their
own tuition to an adult education class to learn SEE in order

N to be ab le-tg_b,etp-ehﬂdreﬁ—mtegrate-mth‘nvrm‘a‘ﬂﬂe velop-

"We have seen.an‘“increase of stUdentteachers and intern-
ships in our project--both graduates -and undergraduates.”" .

"One undergraduate student in the Department of Human

Development decided to pursue a career in physical therapy

after participating in.our project.“ _

"Two special education students who did their practicum *
‘ in‘the project are now interested in pursuing employment "
c in programs with handlcapped infants."

"We began to feel a need for a visual and auditory record

s0f the aspects of our program. This has led to the hiring’
‘of an audiovisual person and a great increase in training,
both in-service and in other programs outside the Center."
"A course is planned--the:first of its kind--for neuro-develop-
mental training for teachers.- lt-will be open to all teachers

- of the handicapped." - : T

“"We saw a need and set up a course in coUns"eiing techniques
for the infant staff members who come in close contact with
the parents of our handicapped infants."

o v ) "We have designed and built innovative eqdiprh_ent to enable
T * our severely physically handicapped babies to utilize what-
- ever independent functioning they are capable of. The ob-
_ject has been to provide as normal as possible. physxcal move- *
ment within the Iu..-ts of a good therapeutlc sntuation

' . . 3 .
"The director was selected to serve on the Advisory Committee
: of the Paramedical Career Program at the local technical school."

. . - .
LW & . . - . .
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- SPIN-OFFS TO FAMILIES ' i : ’ .
"Mothers exhibited increased interest in the program by
creating new ideas and additional teaching techniques to
be used with their chnldren "

°
’

"The—parents—strengthened'th’ei'r‘o‘Wn" role in effeeting ‘com-,
munity. change by going to the state fegislature with requests
for improved services to handlcapped children."

"The Interagency Interdnscnpllnary Conferenqe on Develop-
mental Disabilities recommended after our input that par- .
ent training services be secured for the parents of preschool
age handicapped children residing in the county."

e - “~ "Parents involved in our ¢ ounty traimng groups imtiated
the formation of a community action organlzatlon for the
parents of handicapped chlidren "‘
I'Three.mothers_trained in our parent fraining project.are
prcviding.services to handicapped children on an individual
basis. |hese children mlght not otherwnse be served." '

’

= A two-county uending-lib rary of developmental toys has.+
been started. The toys were : constructed or donated by - _
parents partlclpatlng in our project. " o . e

. "Two mothers trained by our parent tra|n|ng pro;ect have
now been hlred as teacher a|des v : :

. . »!'S'orhe~parents"starte"d a s_pEéTaT church service and Sunday |
school class for special children at the Methodist Church." .

"Parents donated Christmas presents to other handicapped .°
children residinq in the regional residential institution."

"0ur parents reques:ed a regional meetlng for all-parents
in Parent Training. The meetmg was attended by over
, seventy f“ve parents from the region." -

"A tocal ‘group 'caIIed the 'Exceptional Mothers' committed
to be trained as home intervention members with their own
cerebral palsy chlldren and wnth other children in need."

" Upon request, we provided for parent groups outside our
own presentations that focused in the areas of exceptionality."

S
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- educatlon at the Unlversxty . =

"Three of our mothers were trained and.took charge of the

program one day a week, which provided for an extra day
at the.center." ~ »

VA s:bllng program eac'h Satu rday evolved because a number
- of working mothers, who were scheduled to come.in with

their handlcapped child, brought the whole famlly

"One of our parents is now pursulng a course in spec:al
]

iy

"The father of a Down's child who participated in our

" training program is now a.member of the State Develop- .
. mental; stabllltles Council." -~ -~

o,

"A parent whose child graduated from our program has be-

gun a parents' program in the schooI m whlch her child is
. NOW enroIIed " . , _7,‘?_9. . o

- "Amniocentesis was performed on two pregnant mothe'rs of -

Down's children enrolled in the program. The motherst

" learned about ammOcentes:s through the Center program

"Some of the siblings of infants in our. program have decided
. pursue careers in: spec:al education or other f'eIds con-

- nected with' rehabllltatlon i

-

"Parents are volunteerlng the|r services as drlvers for
other- parents who’ are unaﬁle to get transportation.

"Within our lnfant program famllles we have l_dentlf'ed
other children in need of services and have provided them
with evaIuatlons therapies,. ‘and referraIs through the fac:l—

ities of our Center."

\ "One of the fathers in our program is serving on a’ parents|

__Mental
‘ents’ poiht view."

advtsory commiittee of the National Collaborative Infant
Pr‘Oj He was invited'to the President's Conference on
tardation and is articulately- presentlng the par-

"One of our minori gr0up mother-chlld workers with a BA

from a relatively sm \college has been accepted into the
- graduate program in C
.itive item in her acceptanc was her two years training and

ical psychology at B:U. The.defin-

experlence in‘our pro;ect. , two others are enrolled in

" " evening courses, ote has applle and been accepted to a

- Master's program in Early Educatio

,~and one has enrolled

11'"’



in a remedial English class. to raise her chances of. enterlng )
college—level course'work. " T T - i} [

T T . . A " » ) . e

SPIN OFFS TO THE COMMUNITY

"Local day care centers and nursery séhools are beg!nnlng
‘to open their doors to severely handicapped children.now
that values and mutual benefits of malnstreamlng are belng
recognlzed " .

RV RIGL PRSI S

T e

L L "A metro area. lnterdlsclpllnary group_has been formed by
-~ T 7T T members of our team. Its goal is to stimulate interest and
v "education in the interdisciplinary process: in the community

and promote.a more efficient delivery.of services."

“nCivic clubs in our community have expanded their involve- _
ment in services to handicapped children. - They are getting -
- into identiﬁcation'and service delivery." ‘

"We had an opportunlty to disseminate mformatlon about

" the project through community presentations and by util-

- izing a communication network with the local newspaper,
the City Department of Health, church bulletins, newsletters ' o
from-preschool day ¢are centers and other collaborative /_,./

B S Y

e e

' agencies." = 7 e
: - :_3__.____———’—-'———-—_".* ) - o .
e = . . - . s . M
' "A'Committee for Children with Special Needs" has been . - ' '
T created on-the Citizens' Advisory Council of the local com-

prehensive community mental health.center. It W|II do
planning and facilitate and coordinate program development,

.. .. for handicapped chlldren in the area." ' “ o RN
"Our advisory commlttee has added a new dimension to ltS
character--members are now serving as consultants. in our -
decisions about media, funding, legislation." -

SPlvNOFFSTOLOCALSCHOOLS e T

AR C "A continuum of services for the visually |mpalred Chl|d
S within our intermediate school district has been developed v
It will serve birth' to twenty-five years: of age with provi- o
‘sions for lntegratlng the severely vxsually impaired into
regular classroom’ programs--thh additional support per— ;
~sonnel.™
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. ""Two of our project's parents were-instrumental-inchanging ™
=== T "the priorities for the local schools special’education program.
There will be a new emphasis on early childhood services
to the handlcapped and our project director has agreed to
AN be responsible for a parent program beglnnlng in the fall."

‘. "Apprommateiy ten. normaI preschools have now accepted
exceptlonal chlldren into their programs.for the first tlme "

“Through”the efforts of 6ne of our parent tr;ainers a class
__for_trainable mentally retarded chlldren has been added to’
-~ the public school system. S L A
"A teacher, ‘regularly employed with the'_coun'ty_ Department _ _
.of Public Instruction; has volunteered to spend twelve hours -
- " per week starting additional tralnlng groups and doung lndl- ‘
o S vidual home training for chlldren in that county.”

"Qur project ass:sted in publlclzmg and served as .a site
for the city school's Child Concern Centers--an assessment .
and testlng of pre~k|ndergarten chuldren L :

"The linkage with the publlc scheols has-been establlshed
: -/-,,,wuh.membersh"\ on the Advisory Board and the partlclpa‘tlon
“'ﬁQg ) ’ of publlc school personnel m our |n serv:ce tralnlng pro- _
55“ o gram » . o

» ! .

e e e

ce - A Twenty—five-families requested- conferences w:th the re-
ceiving school personnel for the mamstreamlhg of thelr
preschoolers " : o Lot e

’

- LocaI preschool teachers have created an rnformal organ|~ -
zation as a-vehicle for in-service trdining programs with .~
. our support and encouragement " ooy . . ,
" - "The County Transportatlon for the Handlcapped is provndmg . .
: ~‘us with a bus o use for emergency transportatlon needs of ) "
i o famllles who cannat get to our center because they Iack trans-
portatlorr "

~

- "The County Mental Health Board is supplylng us with. two .
~ . additional infant teachers to work. with'two and three year - '
olds in groups in a remote area of the county : -




SPIN-OFFS TO STATES AND THE NATION

, , ""Program personnel have been utilized as resource consultants I
* B for the 'development of services to specnal education chlldren )
o throughout the state . . . ." ’
k4
"Personnel from our program have had a great |mpact in the
development of the State Special Educatlon Rules and Guide-
" lines relative to the infant-and pre-primary handlcapped {vis- =
-ion- orthopedlc hearlng |mpa|red) Mo . 'P>

N
N . & " .

"We were involved in pre-plarning for servnces to vnsually
lmpalred infants an%u'h in two other states "

‘ "Our knowledge of federa! grant proposal writing, of plan-

" ning, and of lmpleme‘htatlon of projects was utilized m the .
development of two other state/federal -funded projects for- . -
special educatlon chlldren -Both pro;e‘ct_s were approved. "o

"Our working relationship'with TADS was used as a reference "
o ‘base for the plannlng and development of a similar technical, o
. » - assistance system to be available for a second project within

this office. "TADS responded and is worklng with this new

pro;ect in system development et _ : S IR

3
’

; , "The State School for the Blind has now changed its pollcy s L
MR --— - and Wil prowde home visitation service to children (and

" their parents) who have Iost thelr vision prlor to school

entrance " . - RN

"We have had many visits from school personnel from: through—
out the state." L o : )

- " "New cooperative Special Education Plan A Programs in the . '
state are adapting the model set up by our project for pre- A
school educatlon for handlcapped children in rural sparsely L . s
popuiated areas.” : oo - : .
: -~ "A statewide pollcy has been established for exchange of '
ST prevnously restrlcted lnformatlon between health and educa- .
o : tional agencles for referral children." i :
"Our d|rector provided‘an orlentatlon for the staff of the-
 State Child Abuse project to the Enrichment Project curri- _
culum. One staff was also tralned in the use of the Brazel- S

ton lnfant Scale. L A . s S

.o : . . -
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"Enthusiasm for our project by the nurse loaned for five per= " -
cent time from the Health Department as a part of matching
funds, led her to give more tlme--whlch amounted to seven-

teen perce‘ht of her time "

°
- -

: "Two publlc health graduate students will conduct |nfant
‘ - enrichment projects this summer for their field work.. Our .
‘ — - —staff- members-have-also. partlc1pated in interdisciplinary
_ frammg of all health; education and social services person-"" T
' nel of puollc and prlvate agencles in the area.” - =

"The Department of Health has begun a program for severely
- and profoundly retarded and handicapped children three years
- of'age and older who attend with their. mothers ‘or caretakers .
- - two days a week. These are children who .cannot be placed-
in any program and would thus remain at home or be placed”
in the state institution for the retarded. Part of the tralnlng
for the aides in the program was provuded by our project
- .personnel." - e o . N

-

v

" "Our project.was invited to present a progran] at"an Inter-
national Seminar: New Frontiers in Special’ Educatlon in -
Canterbury, Kpnt England " ;

-

Our pro;ect coordinator has served as an advisor w1th the
" National Center on Educational Medla and Materials for the
Handicapped at Ohio State University ." :

n

t
/

» "l

SP]N OFFS T0 UNIVERSITIE}ES

'"The graduate des:gn class is gomg to come out and des:gn
o _ a playground for us, integrating into the deslgns some of
e ~ the.developmental needs of children as well as spectal plan-
" ning for b]lnd children." =~ - B \

L&

- "We have f‘lled requests ‘for lnformatlon and training in
working with handicapped preschoolers by the Department
of Educatlonal Psychology. Mlchlgan Sta_te ,Un_lyerSlty -
S "Our Occupatlonal Theraplst is'teaching a class at.Denver .
e Communlty College on 'Integratlon of the Handlcapped Chlld' "
-,"Our prolect's sllde presentatlon has’ been used as a teach- o
_ing technique in college classes to students:in Early Child-:
» hood Educatlon SpeClaI Educatlon and Research." * ‘

o . .
- . «
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- o /orolect has helped set up new gr.zaduate and under— B \_'\ LA L
e » ‘ '.'gr duate courses in 'The Hearlng Impalred Child,' 'Crea-j'~; LD _

' - ' tive Activities for the Preschool Child,' 'The Preschool e . S
- .Child and.the. Currlculumf,"and an 'Early Chlldhood Edu—-' o ’ S

b T cation Worksh0p S i S SRS T
. . * ’ T "‘v' li.-"."; C

2 "We collaborated Wlth the Human Development Center ‘at {he S L »
University for the placement of préschool children with s
specxal needs to be enrolled in regular day or nursery cehi- . S

ters." L , S S
: "We provnde practicum for undergraduates and graduate c R
' ’ ‘students from four colleges or unnversntles oo -_‘ R el
. SRR RN : S e T .‘ : »\-:"
nA iocal teacher‘training program now in‘clude"s a.course o
in child development as part of its curriculum This . _
" course has been taught by a pro;ect staff member on her _ e
time and includes some sessions deallng wnth issués: about ' '
. ,handlcapped children.“ e oy , )
o o "We organlzed a tralnlng program for speclal educatlon S e,
LA students to become baby- stitters for parents of developmen— e T
S tally disabled chlldren ‘Six'students participated in a ser- T .
' T . ies of dlscussmns and presentatlons by staff over a snx week R -

perlod n-

"One special education graduate student'\'«.’ho was thinl(li'ng‘" el T i

of giving-up the field because of dlsmterest in course work .. T TN
decxded to stay in the field after paﬂrtlclpatlon in the program '
He is now worklng for hlS Ph D L. »

ot

»

~"One undergraduate student did her student honor's thesns S SR
-on the program. related to teachlng snbllngs to teach thelr S "
.'handlcapped brothers-or sisters." . e N e
o "A student in the program s now donng fleld work and has \ : '.va

- ' ’planned under the pro;ect director!s supetvision- and in : ‘ .
-y coordlnatlon w.Lth the Dlrector of the Crlppled Chlldren s, :
: Bureau there, & prdgraim modeled after ours. Workers for .7 77

thgt center wnII come to ours for tramlng oo ' c o . K
MA psychology graduate assistant in our program, orlglnally T : -

a candidate for a Ph: {2 ‘tn-Human Relatlons—ConSclousness L '
Psychology, has now:ztransferred to a developmental psychol— ' . .
‘ogy program as a reSult of his experlences wnth the chlldren ‘ : :

_and parents of our pro;ect ",

-

c’ - . .-P' "a{’ . ‘
. . . . ,' . . ‘
. . ' r {N‘? ) R ) L o . "u .: . .
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A student in the Human Development program at the Univer-
sity who spent the fall at the Center as part of her practicum ,
. . was sufficiently inte rested in.the program to return indepen-
dently during the sprlng semester:- —An” outgrowth of her
involvement-in- the’ program was a research paper on siblings

\; ::"; m the program, 'Effects of a Handlcapped Chlld on Normal

SPIN-OFFS TO THE MEDICAL FlELD

"Our pro;ect was able to influence an increase in medical
awareness of early needs of parents of the handicapped and
of the-handicapped child as well through thie compiling of a
'Phys:c:an s Reference Manual of Special Education Services'.

"We answered a request from the Nursing Director to assist
" with training for nurses to help them become aware of‘texcep-
tional children." .

-

"An outreach dental program in collaboration with the state
Dental Association has been egtablished. Priority for com-
prehensive dental care will be provided by the local Health
: T Center in conjunction with the state association. An educa-
° tional program will be provided for children and an #n-service
training program will be provxded in dental care for the staff."

LY . *“A wovksho'p for all public health nurses in the state was
“ . - . requestedand provided to help assist them with setting.up
' ~ - objectives and prescriptive teaching techniques for their
@ work .with mothers of normal chlldren "
.I -
L, "Staff consultatlon and demonstration were prov:ded to é
k o ' Children's Hospital nurses for.stimulation of hospitalized ' /

_infants, (the) effect of which has been for ‘the nurses to
-utilize their speech and play theraplsts more frequently
' for consultatlon

"The publlc health nurse on our pro;ect helped in planning
and |mplementmg a coop&t:ve nursery for dlsadvantaged
preschoole rs in another area."

"Public health nurses assisted in setting up a high risk
- - referral program with maternlty hospltal nurses."
. 5 .
o ' We have made an alllance with the county Public Health R
) (R - Nurses to help families with specigl medical needs and ’
- ' eventually train them =1o) that they may: visit families in

o o - 123
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the far eastern end of the county to provide services to
families that cannot come to the Center "

a

“During this year, we have developed increasingly close .

contact with both the Newborn Nursery and the Pediatrics

Department at the City Hospital. A- a result of this, there

is a growing exchange of services and training. They have

become a major source of referrals to our agency and in-

_ creasingly (have been) involved in discussing the follow-up

v care of these infants with us. Pediatric Residents have come
to observe our work and participate in staff.discussions."

- SPIN-OFFS ‘[_'O OTHER AGENCIES

"We filled requests for assistance and materials for work-
© ing with visually lmpalred infants from ten other states
andCanada "

"We have had requests ‘fohr information and training from

Head Start teachers working with handicapped preschoolers."
‘ Our project director was asked to devélop and chair the:

Early Childhood CEC Division for the state meeting. She

was also requested to be an Advisory Board member for

the Early Chlldhood Special Educatlon IMC Pr0ject L

i "Several of our staff members have been requested to speak
‘at local universities."

n.\ - N . N .
"We have influenced other projects, programs, and agen--
cies to extend/change’/’lncrease services and quality of
;erv:ces to our children and their families. There have
been increases in the quantity and quality of home teaching,
MR, POHI, OT-PT service, vtsutlng nurse, maternal and
cﬁ“ld health."
"Our project has servéd as a child advocate to many edu-
cational, health, and welfare agencies.”

_ o .

"Staff participated in the planning and implementing of
the YWCA summer program for young mothers and their in-
fants. One referral of infant and mother to our prOJect re-

sulted."

-"As a result of the project cdordinator's 'congern.,and in-
terest in the placing of infants, a Cooperative Admissions
Commltt{eahas been formed to facilitate movement of chlldren/

e
[
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| through various programs. ‘All local agencies 's.erving.young
T _ handi'capped children are members."

\"Ne cooperatlve efforts w:th ARC, the county Center for

. .asto programs and placément for parents and children. A
- “joint Infant Development Committee has been formed with the
' Martin Luther King Center, the Children's Hosnital, and the
SRC which will plan parent training and educatlon for the
staffs of these agenaes " -

k]

"Upon re'quest, we .provided for three day care centers, one
Head Start project, two preschool centers, and staff develop-
ment workshops in the areas of language development and
hearlngumpalrment "

"Our program-initiated a State-Consortium for Infant and
Ea rIy Childhood Education in with a nearby Human Resources
School and the State Department of Education. Ten programs
throughout the state were invited to form an initial consortium
.- for the purpose of dlssemmatlng information on infant-and-
early childhood education for the handicapped; resources for
training staff; referral sources for special children; advccacy
for-initiating infant education programs and research, both
short and long range. ‘A monograph designed primarily for
public school education is being edited by our project director."'

£ B ‘ "Our infant team physncal theraplsts have written a pamphlet,
'An Introduction to Neurodevelopmental Therapy' designed
to be read by those non-physical therapists working with
physically handicapped babies."

"We felt an obligation to the very youngest babies, who have
been diagnosed as handicapped, and their families.. This.
concern has resulted in a pilot program that will have an
infant team member going directly into the nursery of the.
“hospital to work with nurses, doctors and parents in meeting
. the needs of high risk and handicapped neonates. Part of '
this mini-program will include recommendations on whether : o
the babies belong ln our lnfant program or should be re- :
N ferred elsewhere B //




Tine a_number of positive outcomes. Services to targeted handicapped infants, ' bre-

" traced.- - _ _ p

COMMUNITY IMPACT " B

” -

The establishment of a First Chance Project in a community or region can result

schoolerS» and their families will certainly be made available. However, equally
important to the overall goal of the First Chance Nétwork is the impact that projects:
w:ll have on total chlld servxce dellvery within the commumty, region, and-state.

Community impact is a crucial area for planning by a project staff and should
receive attention early and often. " A project can-expect to :nfluence thousands of
children whom it may never identify by name. In the impact area, we are con-
cemed about services for not only handlcapped youngsters but all chlldren

Meaningful !.'impact" of a First Chance Prjoject is the result of careful project
planning which is designed to improve child service delivery. "Spin-Offs" may

be defined as any effect in whlch no direct relatlonshlp to pro;ect goals can be

1

“Comr_nunity impact" is written into the framework of each project's goals and
objectives. We ‘\say that a project has had an "impact” when there has been a
change--—because of the project's work--in attitudes, values, roles, and behav-
iors .toward support services for children--infant, preschool and school age--

\ 4 e o e

handlcapped and non- handicapped alike. . v -

In studylng various examples of lmpact the reader should remember that im-
pact for one progect may be spin-off for another. One project may very carefully
define a need area, target an audience, and carry out a systematic strategy to
effect change, h!le another may bring about the same results via a tangential, un-

planned activity
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Community impact involves crucial philesophical and political changes regard-
ing children. Far this reason, a project staff must be aware of the project's poten-
tial and responsi lllty . and plan accordingly.

Planning forjany |mportant activity should always be based on a needs assess-
ment. As a project's staff begins to deliver services to children, gaps in the ser-
wice dell.very system of' the community will become-apparent. These gaps may in-

. clude poor screening services, inaccessible recreational programs, inadequate

day care se rvices|, or lack of coordlnatlon and commumcatlon betWeen agencles.

The first tep.ls—to-esta awareness in the commumty that a need’ for

services exists. These needs may not be dlrectly related to the project's goals;.
however, they ma{l be wnthm the purvxew of the project's service delivery philo-

sophy \ o
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" After the needs assessment has been completed, the project considers the ef- -
fects that its resources and constraints (political, legal, financial) will have on its
ability to meet the needs. After due consideration, the needs are listed according
to their prlorlty and the ability of the- project to meet them. . Then, the agencies,
individuals, and’other groups that will be most helpful in brlnglng about needed
changes are identified. Failure to identify the correct audience can result in frus-

* tration, wheel-spinning, and aggravation. A project's advisory committee should
be actively involved in all these stages--especially in the identification and con-
tactmg of agencies, individuals, and groups. Sometimes a contact by an advisory
committee member will result in a blgger payoff than a hundred contacts by the pro-
ject staff o .:- ) L,

Strategies that may-be employed in meetlng the needs will vary from place to
place. One project may:have tremendous guccess.in working with public health
departments on an informal basis; they may be able to expand diagnostic-and refer-
ral services consnderably Another project may coordinate the development: of a
formal interagency council to support coordination and communication. Still another
may involve parents in presentations to area civic clubs. The options are limited
only by the projects' aggressiveness. Every project's strategy must be carefully

~,

'planned,.systematically carried out, and honestly evaluated. .o

"\

Community Awareness e, —-

Infant and pre-primary age handicapped children are the first and major con-
cerns of the First Chance Network. Community impact upon these children, their
needs, and their services can result pnly when there are changes in attltudes and

behaviors of groups within the commu lt(y . )

Across the First-Chance Project Network changes in community attitudes
-toward the handicapped child are reported One of the first effects of the project's
efforts is a growing awareness of the presence of handicapped children within the
communities, and thus a new Vl_Slblllty for a segment of the population which, al-
though in existence, was never reaily acknowledged as being present, even though

the community was accountable for its care.

Ir addition to this new awareness of the handicapped population, there.is a
growing concern and interest in the kinds of assistance the community or its: agents
ought to provide for the children and their families. Generally, people feel strongly

empathetic, without feeling an equally int nse_deswe—to-baek—theﬂ‘cont’erﬁ“vﬁh
__—_————e-ash—forse.YrVICes‘Thege'feelmgs of empathy should be channeled into cooperative
" efforts to plan services for children. = o

-

~ Handicapped lnfants and pre-primary children have needs for developmental
experlences and services that are equal to or greater than the needs of their "nor-
-mal" peers. Acceptance cf the handicapped into normal community functions

and activities has resulted in easier access to the facilities and services available

to all children.

-

127




A variety of strategies have been used to foster communltles awareness of
~-children. Weil planned programs of dissemination activities, ‘which are crucial
_to such efforts, include specification of target audiences, carefully defined 'mes-
sages which are meaningful for and appropriate to the audiences, and the use of 7
media and activities which will most effectlvely carry the messages . L/
‘In addition to dissemination activities, other stratégies which could be used .
include: the -project staff is encouraged to join and participate in community groups;
the project staff members' personal interests and activities are used to open doors;
and memberships in community advisory committees are used to increase awareness..
In some cases it may be difficult to see a relationship between the concerns of
_ a project and the actlvmes of some civic club or advisory committee. But the con-
¢ . nections are there if-you'are determined to find them and persnstent enough to ex-
) . ploit them. - For project staff members wh‘o are Ioohng there are lmpact opportum-
ties on every hand! : ‘ ¥ 5

A

Agency Cooperatlon
" Many communities or reglons have established interagency task forces or ad-

« vvisory committees for the purpose of coordinating the planning, development, and T
delivery of services. These’ mteragency groups often represent the entire child '
~ and adult service delivery system.- They provide a means for agencies to communi-
cate systematically with one another concerning specific children and famities.,, . gaps
in services, and local financing problems. With activities and careful plannmg
_ these groups can be potent forces in affecting political decisions related to funding, .
responsnbllltles for servnces and ellglblllty for services.

If a project has access to such a group, every ‘means should be used to become
-an effective supporting member. The committee will provide needed auxiliary ser-
vices; support planning for project servnces and resources for repllcatlon dlssem- _
ination, and demonstratlon

v, . .
. -

If the group is not moving ahead, the resources of the project may create a
new sense of purpose in the group's activities. Time would be well spent in con—-
tacting the chairman or president, finding out what is going on, taking responsi-

bility: for a program, preparing a special project or activity, volunteering, volun=—
wwm encourage, other agencnes to do Ilke-

wise.

If such a task force does not existin a projeét s area, the development of such -
a group would be a reasonable task. Here’ again, the key is initiative and persis-
. tence. - A luncheon meeting preceded by a personal telephone call, a confirmation.
letter, and reminder memo is a simple but effective way to get things rolling.
There'are many ways to support ageﬁcy cooperation. A ject may elect to
approach one or two state or local agencies for action. The project should become

well versed in the resources and constraints of the agency from whom support is .
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“ . to be requested The agency may have IegaI constraints wh|ch prohlblt certain
supporttserwces. Flnancual constralnts can also restr|ct certain servnces
- A project should be able and wnlllng to support other agencles in thelr tasks.

For example if a local health department IS mandated to carry out commun'ty

- screening but doesn't have the staff to do so0, the F|rst Chance project could volun-
teer to assist and make a friend for life.- When a prOJect gets to the point of havnng
"other agencles asklng for help, agency coordlnatlon |s underway

Joint staff meetings are tremendous ways to encourage interagency ‘communi- .

cat|on and coordination of services. Representatives from area -agencies who have
knowledge of the child or family or have potential resources to offer snould be regu- -
larly invited and encouraged to attend project staff meetings:

Expandlng Services to Children .
.Services to young children can be extended by the project in a var|ety of ways.
These include the project staff: (1) becoming a part of other agencies' screening
' and diagnostic teams, (2) mﬂuenclng area.day care centers to accept previously
excluded children, (3) generating trained volunteers for screening, or (4) initi-
at|ng tutor|a| services or child development centers apart frem the prOJects site.

);:f

*  Agencies with which the project works may find themselves. capable of provid-
ing additional services because of the resources, encouragement and support of
project staff. 'When this happens, project staff should be sensitive to the continuing
need for encouragement, posmve reinforcement, and suppor:i. These needs can be
attended to through itinerant services to the agency by the project staff, planning
meetings, in-service programs, appreciation awards dlssemlnatuon materlals

~ on "helpful hints," and parent programs. : .

Once another agency has decided to expand services to handicapped youngsters,_
it will continue to need the help of your project. Don't let them flounder or fail!
They must feel good about what they 're doing and be successful in d0|ng it!

A project should not limit |tseIf to local agencies. State level agencies like
the State Department of Educatlon and the Department of Human Resources, are

tegitimate targets. When the project tdentifies a need for: expanded legislation for.
preschool children, state agencies should become a priority concern. A pro;ect
may decide to.develop a model demonstration of what could happen if Ieg|slat|on

-~ were available statewide, and then go with a "show and tell" attltude to the Ieg|s-

_lators..

A First Chance project staff has a responsibility to its own children, but-also
to thousands of youngsters whom it will never know by name or face. The need
for services is ever present. The difficulty comes in deciding how far pro;ect re-
sources can be expanded and in identifying the effective avenues for impact.

o
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| EJanded Seerces to Families - . :
“Families of handlcapped children are faced wnth a lifetime of frustration and

problem solving. With help, they can know the feeling of pride that comes when
their special child takes his place in the community. The First Chance project

-can support but-can by no means solve all family problems The staff must be con-
- cerned with the total life of the handicapped child,. his needs and the needs of hlS

A famlly in the present and in the future. ' -

[

= Respite care, emergency_ health services, ongoing thérapeutic programs, and
continuing parent and social .services°cons'titute a rationale for effective planning
for families of project and non-project children and their familts. "No one zgency
can. posslbly meet the total needs of the handicapped Chlld and his family.

K ~

Families of handlcapped chlldren have a number of very -basic needs whh"h can
be supported by project staff in connection with other communlty agencies:

! 1. ‘ldentification of the child's special need
Diagnostic and evaluative services
:  Therapeutic programs
Family and social services ,
Gu:dance and emotlonal support : '_4

.
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Community screening programs.t’hrough"area day care and kindevrgareten pro-
grams, parent training programs through local school and preschool organizations
(Head Start, OEO programs), and parent training through community technical
schools may be undertaken. Community counseling"centers mental hedlth pro- -
grams, crnsns intervention services through welfare and health agencies al! offer
potential resources for families of handicapped children. Local Assaciatiers for

_ Retarded Citizens, the Council for Exg:eptlonal Children, even the Americal Asso-
ciation of Retired Persons may be willing to expand ‘services to a community to
support resplte care, counseling, and foster parent (or surrogate parem) pivizrams. .
Transportatlon to health clinics is a continuous problem for many parents. And
all parents need some sort of effective and organized advocate to support their
needs formally and through channels. These are only examples of needs that a pro-

- ject staff can effecti ver address through commun|ty meetings, dlssemnnatlon and
demonstratlon efforts, or lobbying with local and state groups-

T

A project may'focusits effort_s toward the development of a local or regional
developmental center offering expanded services to families. This can be done
through interagency task forces or special aid to committees established for this
purpose... This type of program will require a total community approach the First
Chance project can 't do it alone, but it can provtde needed leadership, support
and gundance . ‘ - .

Regional Impact N P
Reglonal impact may range from the development of enabllng Ieglslatlon for

‘serviées to children and increasing fundlng levels to designating the project "a
modeI " and generally upgradlng services through the development of standards

o




In attemptlng to have an impact on a broad area, a prOJect must carefully assess : \
resources in terms of staff and time, the quality of the demonstratlon site, and the L
-staff's commitment and wulllngness to undertake the task. A good deal of political
know-how will be required.. Cet help on "what to say" and "to whom.." Find out
"who pulls what strings." Learn "who really gets things done." The obvious tar--

get may not be the most effective. The smiling and gracious First-Lady of a state
may be able to get more done than the Director of SpeC|aI Education.

-

c

A pro;ect may be called upon to serve as a member or consultant to state
advisory councils or task forces. This is a prime oppor'tunlty to help in the iden-

" tification of needs, recommend viable delivery systems, limit constraints ‘interfer- .
ing with comprehensive services, and lobby for increased or amended funding and -
legislation. The project director may have to exert a great deal of energy in maklng

‘ hi_S‘project'known. Invitations may be issued |nV|t|ng the councnlymembe_r's to visit
the project site. S : o e %
Always be prepar'ed to show and document—-succmctly, clearly, and enthusi-
astically--your activities and results. It would be a tremendous asset to have local
politicians, school officials, and parents available to welcome and endorse your:
efforts. The project advisory council can ‘be most effect:ve in demonstratlng com-

'munlty support for the pro;ect

‘Teacher training pr'09r'ams can, be mfluenced through project efforts. Training
guudes audiovisual preeentatlons practlcum sites, and material packets are doubly
powerful if they are packagéd and ready’ to go when requested

i
r

, Wlth proper groundwork, the pr'OJect can provide |nput for developlng state
plannlng for handicapped children, lmprovnng the quality of programs desngnlng
program guudellhes and testhfylng in behalf of, chlldr'en s needs. . .

’

L

Summa[x : !

As a result’ of persistent efforts and’quality programs, the First Chance Net-
~work has become a vital and important catalyst and resource in the development of
servnces to children., Children who previously were ignored, denied, -or forgotten:
—are :ec_envmg SErVITES. lne effért nas been overwnelmlng--but S0 have the results.

°

Mark Twain once sald "Loyalty to pertified opinion never yet broke a chaln
or freed’a human soul." The First Charice Network has Fesulted already in many -

‘a broken chain and many a child set free to be himself.
- . “‘4
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